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Abstract: The present study explores the pedagogical potential of
Arabic-Urdu linguistic affinity in English language teaching, with
reference to Arabic-speaking students in Saudi Arabian university
classrooms. The motivation for the study arises from the
researcher’s extensive experience of teaching English as a foreign
language in Saudi Arabia, where familiarity with Arabic
vocabulary as well as the linguistic structures through Urdu has
frequently facilitated the researcher’s own comprehension of
Arabic and, in turn, provided opportunities to support students’
understanding of English. Although Arabic and Urdu are
genetically unrelated languages, centuries of historical, cultural,
religious, and intellectual interaction have resulted in the
incorporation of a substantial body of Arabic-derived vocabulary
into Urdu. This lexical affinity may provide an additional linguistic
bridge between students’ existing Arabic knowledge and
unfamiliar English vocabulary.

Drawing on perspectives from cross-linguistic influence,
vocabulary learning, multilingual pedagogy, and translanguaging,
the study examines how Arabic-Urdu lexical and structural
correspondences can be strategically employed to facilitate the
comprehension and acquisition of English as a foreign language at
the University of Bisha. It argues that the linguistic repertoire of
Urdu-speaking language instructors can serve as an additional
pedagogical resource in teaching English to native Arabic-
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speaking students, particularly by drawing on familiar Arabic—
Urdu lexical and structural correspondences to establish
meaningful connections with unfamiliar English words. The study
does not seek to replace established approaches to English
language teaching; rather, it advocates their augmentation through
a linguistically responsive pedagogical strategy that strategically
draws upon the multilingual resources available to instructors and
embedded within the classroom context.

The findings suggest that Urdu-speaking language instructors who
possess an awareness of Arabic can strategically draw upon their
knowledge of Urdu and its substantial Arabic-derived lexical and
as well as grammatical structural components when teaching
English to Arabic-speaking students. Such linguistic knowledge
can function as a cognitive and pedagogical bridge between
students’ existing Arabic lexical knowledge and unfamiliar English
lexical items, while also facilitating their recognition of
corresponding morphological and syntactic patterns. By drawing
on these cross-linguistic correspondences, the students can
construct meaning more effectively, enhance their comprehension
of the target language, and develop a deeper understanding of its
broader lexical and structural patterns. The study consequently
underscores the significance of recognizing and strategically
leveraging the pedagogical resources embedded within language
instructors’ multilingual repertoires. The purposeful integration of
these resources has the potential to enhance students’
understanding of English lexical, morphological, and syntactic
structures, foster greater metalinguistic awareness, and contribute
to a more flexible, context-sensitive, and linguistically responsive
approach to English language teaching and learning.

Keywords: Arabic-Urdu linguistic affinity; English language
teaching; cross-linguistic  influence; vocabulary learning;
translanguaging; multilingual pedagogy; morphological and
syntactic patterns; Saudi Arabian EFL classrooms
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Introduction

Urdu is an Indo-Aryan language belonging to the Indo-European language family,
whose grammatical and structural foundations are deeply rooted in the linguistic traditions of
North India. Its development was a gradual and complex process shaped by prolonged
linguistic, cultural, political, and intellectual interaction among the indigenous languages of the
Indian subcontinent and the languages introduced through successive Muslim dynasties.
Although the precise chronology and geographical contours of its emergence remain subjects
of scholarly debate, the formative stages of Urdu are generally associated with the linguistic
environment of North India, particularly the Delhi region, from approximately the twelfth
century onward.

The establishment of the Delhi Sultanate and, subsequently, the Mughal Empire played
a significant role in the historical development and literary maturation of Urdu. Persian, which
functioned as a major language of administration, scholarship, and literary expression under
these regimes, exerted a profound lexical influence on the emerging language. Through
sustained contact with Persian and Arabic, Urdu gradually incorporated an extensive body of
vocabulary, while also absorbing a comparatively smaller number of words from Turkish and
other languages. Its early varieties were referred to by names such as Hindavi, Hindui, Zaban-
e-Hind, and Rekhta, reflecting the diverse linguistic and sociocultural contexts in which the
language evolved.

The term “Urdu” is generally traced to the Turkic word ‘ordu’, meaning “camp” or
“army,” reflecting the historical context of linguistic and cultural interaction associated with
the development of the language. This etymological connection, however, does not indicate
that Urdu is a Turkic language. Genetically and structurally, Urdu belongs to the Indo-Aryan
branch of the Indo-European language family and shares its fundamental grammatical features
with other Indo-Aryan languages, particularly Hindi. Its distinctive linguistic identity has
developed through sustained contact with Persian and Arabic, which have contributed
extensively to its vocabulary and literary tradition. The adoption of the Perso-Arabic script

further contributed to the establishment of Urdu as a distinct written language. Thus, Urdu may
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be characterized as an Indo-Aryan language whose grammatical foundation has evolved in
conjunction with substantial Persian and Arabic lexical and cultural influences.

Thus, Urdu may be understood not simply as a product of linguistic borrowing, but as
the outcome of centuries of sustained contact, cultural exchange, and linguistic convergence.
Its historical development illustrates the dynamic nature of language formation, in which
indigenous linguistic structures interact with external linguistic influences to produce a distinct
and culturally significant linguistic identity.

1. 1 Pedagogical Rationale and Context of the Study

Teaching English as a foreign language in Saudi Arabian classrooms involves the use of
a wide range of established pedagogical approaches designed to enhance students’
comprehension, participation, and proficiency in the target language. Depending on the
instructional context and students’ needs, language instructors may draw upon methods and
approaches such as the Direct Method, Grammar-Translation Method, Total Physical
Response, Audio-Lingual Method, and Communicative Language Teaching. Each of these
approaches offers valuable pedagogical principles and techniques for supporting language
development. Nevertheless, classroom experience suggests that even the systematic application
of established teaching methods may not fully address all the difficulties encountered by
students, particularly those related to the comprehension and acquisition of unfamiliar
vocabulary.

The present study emerges from this pedagogical observation. Drawing on
approximately fifteen years of experience teaching English as a foreign language in Saudi
Arabian university classrooms, the researcher has observed that Arabic-speaking students may
occasionally experience difficulty understanding English lexical items and consequently the
despite the use of a variety of established instructional techniques. Such difficulties may persist
even when language instructors employ communicative activities, contextualized explanations,
pronunciation practice, physical demonstration, translation, and other classroom strategies.

This observation suggests that the effectiveness of established methods may, at times, be
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enhanced by drawing upon additional linguistic resources already available within the
classroom.

One such resource identified by the researcher is the linguistic affinity between Arabic
and Urdu. As a native speaker of Urdu, the researcher has observed that Urdu contains a
substantial body of Arabic-derived vocabulary, much of which retains recognizable forms and
closely related meanings in contemporary Arabic. For example, the word ~:Jj»5 ‘segmentation’
Jalai with the meaning “analysis.” are used in both Urdu and Arabic. Similar lexical
correspondences can be found in a considerable number of academic, intellectual, religious,
and everyday terms. Although Arabic and Urdu are genetically unrelated languages, centuries
of sustained historical, cultural, and intellectual contact between their speech communities
have resulted in considerable linguistic convergence, most notably in the form of extensive
lexical borrowing. The influence of Arabic on Urdu is particularly evident in the substantial
incorporation of Arabic-derived vocabulary, alongside the adoption and adaptation of certain
linguistic structures over the course of Urdu’s historical development.

This lexical and structural affinity may provide an additional pathway for facilitating
the comprehension of overall comprehension of the class in English among Arabic-speaking
students. When students encounter an unfamiliar English lexical itemthat are difficult to
explain through conventional classroom techniques, an Urdu-speaking language instructor
may, where an appropriate correspondence exists, draw upon the Arabic—Urdu lexical
connection to establish a meaningful association with a concept already familiar to the students
through Arabic. Such a strategy can potentially reduce the lexical distance between unfamiliar
English vocabulary and the students’ existing linguistic knowledge. For example, where an
English academic term corresponds closely in meaning to an Arabic word that also occurs in
Urdu, the language instructor may use the Arabic—Urdu connection as an intermediate point of
explanation before returning the students’ attention to the English target item.

The significance of this approach lies not in replacing established methods of English
language teaching, but in complementing them with an additional multilingual resource. The

Direct Method, Audio-Lingual Method, Total Physical Response, Communicative Language
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Teaching, and other approaches remain valuable components of EFL pedagogy. However, no
single pedagogical approach can necessarily accommodate every linguistic difficulty
encountered by students. A language instructor’s broader linguistic repertoire may therefore
function as a valuable supplementary pedagogical resource for facilitating meaning-making
when students encounter difficulties in comprehending the target language through the target
language alone.

The present perspective also corresponds with broader developments in multilingual
pedagogy and translanguaging, which increasingly recognize that language instructors and
students can draw strategically upon their available linguistic resources to facilitate meaning
making and learning. In this context, the language instructors’ knowledge of Urdu may
constitute a pedagogically relevant resource when teaching English to native Arabic-speaking
students. The relevant linguistic resource is not Urdu as a replacement for Arabic or English,
but rather the Arabic-derived lexical component of Urdu, which may create points of
connection among the students’ first language, the language instructors’ additional language,
and the target language.

A review of the existing literature indicates that considerable attention has been devoted
to Arabic—English linguistic transfer, English vocabulary acquisition among Arabic-speaking
students, cross-linguistic influence, and multilingual approaches to language teaching.
Research has also documented the extensive presence of Arabic-derived vocabulary in Urdu.
However, the pedagogical intersection of these areas remains comparatively underexplored.
Limited attention has been given to the deliberate and strategic use of Arabic—Urdu lexical
correspondences by Urdu-speaking language instructors to facilitate English vocabulary
acquisition and structural comprehension among Arabic-speaking students in Saudi Arabian
university classrooms. The present study therefore seeks to explore this relatively
underexamined pedagogical possibility. It proposes that the Arabic—Urdu lexical affinity
embedded within the language instructors’ linguistic repertoire can function as an additional
pedagogical bridge between students’ existing Arabic knowledge and unfamiliar English

vocabulary. By bringing these linguistic resources into conscious pedagogical use in a practical
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classroom situation, the study aims to contribute to a more flexible, multilingual, and
linguistically responsive approach to English language teaching in Saudi Arabian colleges and
universities. Ultimately, the study argues that effective language pedagogy may be
strengthened when language instructors recognize not only the methods they employ, but also
the diverse linguistic resources they themselves possess and can strategically mobilize and
manipulate in accordance with thestudents’ needs.

2. Urdu: The Historical and Linguistic Evolution

Urdu developed gradually in North India, particularly in and around the Delhi region,
from the Indo-Aryan vernaculars that evolved from the Middle Indo-Aryan and Apabhramsa
linguistic traditions. Its development was influenced significantly by historical contact between
local Indian languages and Persian-, Arabic-, and Turkish-speaking communities, especially
during the Delhi Sultanate and the Mughal period.In its early stages, Urdu was known by various
names, including Hindavi, Dehlavi, Zaban-e-Hind, and Rekhta. Persian, which served as an
important language of administration and high culture under the Delhi Sultanate and the Mughal
Empire, had a profound influence on Urdu vocabulary, literature, and literary style. Arabic also
contributed extensively to Urdu vocabulary, often through Persian, while Turkish made a
comparatively smaller contribution.

The word “Urdu” is derived from the Turkic word ordu, meaning “camp” or “military
encampment.” The term became associated with the language used in the royal or military camps
and eventually developed into the established name of the language.From a linguistic
perspective, Urdu belongs to the Indo-Aryan branch of the Indo-European language family. Its
grammatical structure is closely related to Hindi and other North Indian Indo-Aryan languages,
while its vocabulary contains a substantial number of Persian and Arabic loanwords, along with
words of Sanskrit-derived and indigenous origin.Although Urdu has been strongly influenced by
Persian, Arabic, and Turkish, it is not genetically related to Turkish or Arabic. Its fundamental
linguistic structure is Indo-Aryan. Therefore, Urdu can be described as an Indo-Aryan language
that developed in a multilingual cultural environment and acquired a distinctive vocabulary and

literary tradition through extensive interaction with Persian and Arabic.Urdu belongs to the Indo-
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Aryan branch of the Indo-European language family. Its grammatical foundation developed
primarily from the languages of North India, especially the Khari Boli linguistic base. Early
development: Urdu developed gradually through interaction among different linguistic
communities in North India. Medieval period: Persian was the dominant language of
administration and high culture in much of North India. Persian and Arabic vocabulary
consequently entered the developing vernacular. Delhi and Deccan: The language developed
important literary traditions in both North India and the Deccan. 18th century: Urdu emerged as
a major literary language, with poets such as Mir Tagi Mir and Mirza Ghalib contributing greatly
to its literary development. 19™ — 20™ centuries: Urdu became an important language of
literature, journalism, education, and political discourse. Modern period: Urdu is widely spoken
and studied particularly in Pakistan and India, and it has communities of speakers around the
world. Arabic is a Semitic language belonging to the Afro-Asiatic language family. It developed
in the Arabian Peninsula and had a very long literary and cultural history. Pre-Islamic period:
Arabic existed in several regional varieties. Classical Arabic is preserved particularly in pre-
Islamic poetry. 7" century CE: The revelation of the Qur’an gave Arabic an exceptionally
important religious and literary status. Islamic expansion: From the 7" century onward, Arabic
spread across the Middle East, North Africa, and parts of Europe. Golden Age: Between
approximately the 8th and 13" centuries, Arabic became a major language of scholarship,
philosophy, medicine, mathematics, astronomy, and literature. Modern period: Modern
Standard Arabic developed as the formal written variety, while many regional Arabic dialects are
spoken across the Arab world. Arabic has also had a major influence on languages such as
Persian, Urdu, Turkish, Malay, and Swabhili, particularly in religious, academic, administrative,
and philosophical vocabulary.
Arabic and Urdu: A Study of Linguistic Commonalities

Arabic and Urdu are not genetically closely related. Urdu is Indo-Aryan, whereas Arabic
is Semitic. However, Urdu has absorbed a large amount of Arabic vocabulary, mostly through
Persian as well as through direct religious and scholarly transmission. For example: Arabic —

Persian/Islamic cultural transmission — Urdu. The examples include «asad cawta cald (LS (ale
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Fab ¢ @A) (Gl illa e (e gSa, Thus, Arabic's influence on Urdu is primarily lexical and
cultural, while the basic grammatical structure of Urdu remains Indo-Aryan.
2.1 Linguistic Characteristics of Urdu

Although Urdu has borrowed extensively from Arabic and Persian, its basic grammatical
structure remains fundamentally Indo-Aryan. Urdu generally follows a subject-object-verb word
order. For example, the sentence “Sultan plays football” can be expressed as « UleS Ju i (al
-—=,” In which the verb appears at the end of the sentence. Urdu also makes extensive use of

29

postpositions rather than prepositions. Expressions such as U= &S and “_s <S35+ illustrate this
feature.

Urdu has grammatical gender, generally distinguishing between masculine and feminine
nouns. It also has grammatical distinctions involving number and case. Case relationships are
frequently expressed through postpositions such as (S S ¢ ¢um « - <S¢« 2 and =S. The Urdu
verbal system is also fundamentally Indo-Aryan, although Urdu has borrowed many verbal
nouns, participles and other lexical forms from Persian and Arabic.

The vocabulary of Urdu is particularly interesting from a linguistic perspective because it
represents several layers of historical contact. The basic vocabulary contains many Indo-Aryan
words, while Persian has contributed extensively to literary and cultural vocabulary. Arabic has
contributed especially strongly to religious, philosophical, academic, legal, administrative and
intellectual vocabulary. English has become increasingly influential in modern Urdu, particularly
in science, technology, business, education and popular culture.

2.2 Origin and Development of Urdu

The origins of Urdu can be traced to the development of Indo-Aryan vernaculars in North
India. Its grammatical foundation developed from local varieties of the Indo-Aryan linguistic
continuum, particularly the Khari Boli variety associated with the Delhi region. During the
medieval period, these local languages came into prolonged contact with Persian-speaking rulers,
administrators, soldiers, scholars, merchants, and other communities. This contact created an
environment in which vocabulary from Persian, Arabic, and Turkish entered the local

vernaculars. In its early stages, the developing language was known by different names,
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including Hindavi, Hindui, Dehlavi and Rekhta. The language developed in different
geographical regions, especially in North India and the Deccan. The Deccan played a particularly
important role in the early development of Urdu literary traditions. Over time, the language
became increasingly standardized and developed a rich literary tradition. By the eighteenth
century, Urdu had emerged as a major language of poetry and literature. Poets such as Wali
Deccani, Mir Taqgi Mir, Sauda and later Mirza Ghalib played important roles in establishing Urdu
as a sophisticated literary language.

During the nineteenth and twentieth centuries, Urdu expanded beyond poetry into prose,
journalism, education, criticism, political writing, history, science and other intellectual fields.
Urdu today is an important language particularly in Pakistan and India and is also spoken by
communities in many other parts of the world. Its vocabulary reflects its complex historical
development, containing a substantial native Indo-Aryan component as well as extensive Persian
and Arabic elements and smaller contributions from Turkish, English and other languages.

2.3 Urdu Language and Its Relationship with Arabic:

This relationship is important for research. For such a research study concerning English
language teaching, the Arabic—Urdu relationship can be particularly interesting. Urdu-speaking
language instructors teaching English to Arabic-speaking students may unconsciously use
Arabic-Urdu similarities to facilitate communication, especially when explaining the vocabulary,
Islamic/religious terminology, abstract concepts, academic terminology, classroom instructions.

However, the shared vocabulary can also create false assumptions: a word may look or
sound similar in Urdu and Arabic but have a somewhat different pronunciation, grammatical
function, or meaning. Urdu is one of the major languages of South Asia and has a rich history of
linguistic and cultural interaction. It belongs to the Indo-Aryan branch of the Indo-European
language family, whereas Arabic belongs to the Semitic branch of the Afro-Asiatic language
family. Therefore, Urdu and Arabic are not genetically related languages. Nevertheless, they
have maintained a close historical relationship for many centuries, particularly through Islam,
Persian literary culture, education, administration, religion, philosophy, and scholarship. As a

result, Urdu has incorporated a very large number of Arabic words, expressions, and learned

Email: ijilljournal@gmail.com 228 WhatsApp: +91 63020 31894




{ﬂ\‘l International Journal of Indian Languages and Literature

A Peer-Reviewed Open Access Journal

".LH}, ISSM : 3108-2254 IMPACT FACTOR : 4.25
1JILL
Vol. 1, Issue 4 www.ijill.in July-Sept 2026

terms. The relationship between the two languages is therefore best understood in terms of
historical contact, lexical borrowing, cultural transmission, and, to a more limited extent,
morphological influence.
2.4 Urdu and Arabic: A Comparative Linguistic Perspective
Urdu is one of the major languages of South Asia and has a rich history of linguistic and
cultural interaction. It belongs to the Indo-Aryan branch of the Indo-European language family,
whereas Arabic belongs to the Semitic branch of the Afro-Asiatic language family. Therefore,
Urdu and Arabic are not genetically related languages. Nevertheless, they have maintained a
close historical relationship for many centuries, particularly through Islam, Persian literary
culture, education, administration, religion, philosophy, and scholarship. As a result, Urdu has
incorporated a very large number of Arabic words, expressions, and learned terms. The
relationship between the two languages is therefore best understood in terms of historical
contact, lexical borrowing, cultural transmission, and, to a more limited extent, morphological
influence.
2.5 Linguistic Affinities between Urdu and Arabic: Implications for English Language
Teaching
The similarities between Urdu and Arabic should be understood carefully. Urdu and
Arabic do not share a common recent linguistic ancestor. Urdu is an Indo-Aryan language, while
Arabic is a Semitic language. Their grammatical systems are therefore fundamentally different.
Their similarities can largely be attributed to centuries of sustained linguistic and cultural
contact. Urdu has incorporated a substantial body of vocabulary of Arabic origin, much of which
is associated with important domains of intellectual, religious, educational, social,
administrative, and cultural life. Words such as  «=dda ccllae (Cia g8&a i jda cald (QUS (ailal cale
Liia (f gud ga cilaglaa ¢ 3ol (G gild (Jas (Jhly (da (AT (L (O gl S b (f U (Ol (DA
(g S b ot dima cqudd (S oo pdilaa (uadid ol (el (g e cdala ) g o) g
(e (i aB (Ciadd (Craa (G lal b (e abmalS (B (gl glad ¢ KA ol caadldas gnd g
etc. are examples of Arabic-origin vocabulary that have become firmly established in Urdu and

are widely used in everyday, formal, academic, religious, and intellectual contexts. The presence
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of such vocabulary in Urdu demonstrates the considerable lexical affinity between Arabic and
Urdu and reflects the enduring linguistic and cultural interaction between the two languages.
These two languages also share the Perso-Arabic writing tradition. Urdu is normally written in a
modified form of the Perso-Arabic script, particularly the Nastaliq style. This creates a strong
visual and orthographic connection between Urdu and Arabic, although the Urdu writing system
contains additional letters to represent sounds that are not present in Arabic. Thus, the linguistic
commonness between Urdu and Arabic should not be described as genetic similarity. It is more
accurately described as contact-induced similarity, especially in vocabulary, script, terminology
and cultural expressions.

2.6 Arabic Influence on Urdu Vocabulary

Arabic has exercised a profound influence on Urdu vocabulary. Much of this influence
reached Urdu through Persian, because Persian served for centuries as an important language of
administration, literature and high culture in South Asia. Arabic was the major language of
Islamic scripture and scholarship, while Persian functioned as an important medium through
which Arabic intellectual and religious vocabulary entered South Asian languages.

Arabic vocabulary in Urdu is particularly prominent in religion. Words such as «a

Gy i cduaa (o B e (ol and <UAT are deeply integrated into Urdu religious discourse.
Arabic influence can also be seen in education and scholarship through words such as sl <ale
e oot and @8a3 In administration and law, words such as by (il ccllae (ua S
<ald and <)y are widely used. In philosophy and intellectual discourse, words such as «<dsda
~dadd (JBe ¢ e 392 and Glesd) are common.

One important linguistic phenomenon is that Arabic words borrowed into Urdu do not
always retain exactly the same meaning, pronunciation or grammatical function that they had in
Arabic. Once a word enters another language, it may undergo phonological, morphological or
semantic adaptation. Consequently, an Arabic-origin word can become completely naturalized in
Urdu and may be used by Urdu speakers without any awareness of its foreign origin.

2.7 Arabic Lexical Influence onUrdu Language and commonly used in Urdu in day today

communication
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Arabic Urdu English meanings Arabic Urdu English meanings
ple ple knowledge G G unity
alle alle scholar/world ~eSaa ~eSaa department
Qs Qus Book Geles Geles group/class
Al B Pen o o Institution
i e s yda religious school Cilaglat Dilagla’ teachings
) Al Teacher e las assembly/council
il <l seeker/student il slaa Gl slea Information
pe Qlla | e Qs | Student Cilaass lidag investigations
oe 3 oe 3 Lesson Dlead Dlead services
pala pala Education Qs pa Qs necessities
N BEB Teaching QUS| QUS| possibilities
B RN Research oyl EAIN circumstances
PPtE A Writing S S center
PP RS Speech Jilia Jilia problems/issues
J g J g Question s s results
s s Answer SRS SRS thoughts
BENY BENY examination D8 D8 values
N N Result <y las <y ks theories/ideas
Lada Lada objective/purpose Gl Qs cooperation
= (= Meaning O O religion
Ll Ll Word Gl Ol faith
B! S Language okl okl Islam
<l <)l Literature Olalise Olalise Muslim
el BV Poet Gbe Gbe worship
s B verse/poetry 858 8555 alms
ks ks poem/order &= &= pilgrimage
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it it Prose lea lea supplication
e B history/date 2 L mosque

~l ~8 3> | geography B Ol A Qur'an

Al Aol philosophy e Suda tradition/report
Ghic Ghia Logic Qi i tradition/practice
EE Gl Politics Cary i Cary yds Islamic law
CaesSa Cae S government Bla Bl lawful

cllac cllac court/justice el el forbidden

sl RIEE Law uaf e obligatory duty
allai alkas System s s obligator

b Culy State SN S right/truth

o o8 Nation Jhl Jhl falsehood

<l <ila community/nation Jae Jae justice

Gt il Culture ol alla oppression

RN KRN Morals D) D) mercy

Ol Ol human being ) D) mercy/blessing
Cuadld Cadld personality oAl oAl sincerity

Lo L World e e patience

<A <Al Hereafter S S gratitude

PN Chgd Fear el el technical term

s S Sorrow iy i iy i definition/praise
Jac Jie Intellect T T explanation

A PN thought/concern L85 R criticism

BY_ Br consciousness RN RN research

ERIvEY ERIVEY Feeling NIPEN INIPEN reference

S 3 experience g pa g »a 50 topic/subject
Gijgpa  |Gyspa | Need O sie O s title
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BN LS possibility ~adia ~adia introduction/case
Cdda SRERCEN Reality NO-L EN INO-L EN summary
RIS Sas condition/state IS S IS S conclusion/result
Q) pa S pa form/condition <3l 3l disagreement
Gl Gl Condition i) ) unity
SE. SO Reason g laial g laial gathering
Baual siual narration / novel o=dlal o=dlal sincerity
dad iad Story 8l slue 8l sluse equality
< gl A
O ganaa O sanan essay / article Ahe e | AlSd problem
JSlia
s s letter / treatise el e announcement
Jaa Jaa New B o tree
ol el Moon s st sun
B o sea/ocean elaws elaws sky
pad pad Star py py stars
B B River [BEEN [BEEN mountain
@5 @2 Lake &l ma sl a desert
35 35 Flower 4, 4, leaf
Sl <l Plants BEEN BEEN stone
b b mud/clay e B fire
A A Lightning e T wave
(B B (B 5= Island sla cla water
Qe G Sunset O e O e weighing scale
Jia Ja Example Ol S8 Ol 58 laws
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b b argument/evidence Jseal Jseal principles
e e announcement ) e 8 rules/grammar
Gl slusa Gl glse Equality Gl yie Gl yie vocabulary
NP NP Analysis his his logic
S s Unity Geles Geles group / class
dSs JSs Advocacy K RS right / Truth
—ale —ale judge / justice T T soul
PO FUEN order / commands Ul oR e disease
PIES PIES Body zie zie Treatment
o o Pulse glad gl brain
i A doctor / physician Ua A e R loan / debt
P P trade / commerce Jw Jw property / goods
Glaa NEIIVEN account led led prayer
Cuilal il trust / deposit a8 a8 old
s Cuaa prophetic tradition Cary Song b Islamic law
Ty SEEN research <L <L chapter / door
plaa plaa Teacher il il department / oath
o o Text iatea e page
BB PR Chair Cuale Cauale judge
e e name of a person po> po> crime
Gaa Gisaa Health BEBL D& pride / arrogance
aSle WSl | oSale 23Ul | peace be upon you B B travel / journey
A A almighty/creator BYY o5 Light
o2ild oild benefit / Loss (e O yanaa Essay / Article
ee ee age / lifetime JNVRLY JNRLY Geometry / Digit
e e translation QA QA witness
g B Patience Caxla Caxla disposition
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2.8.1 Arabic Plural Forms in Urdu: A Linguistic Overview

Ll word Llal) words Jseal principle | J= principles
s book S books B news bl newspapers
Aiia problem Jlws | problems oadd person u=ladl | persons
Al result s results B thought | a4 thoughts
oxcd rule ac) 8 rules alle scholar elale scholars
(e meaning | Sl Meanings i language | oilul teacher
O Law oslé | Laws el poet &) i poets
Juald learned ¢Sumd | learned <y = | need <l »= | necessities
people
ol Institution | 3 | institutions Cledd service Gleas services
FORN Order <) | Orders 205 Minister | ¢l Ministers
P couplet il | couplets Jih child Jalal children
Al school w2 | schools Al son Nl sons
Qb door <13 | Doors PN tree el trees

2.9 Arabic Loanwords in Urdu

A loanword is a word adopted by one language from another language. Urdu contains a
very large number of Arabic loanwords. Some entered Urdu directly through religious and
scholarly contact, while others entered through Persian. It is therefore useful to distinguish
between the ultimate origin of a word and the immediate language through which it entered
Urdu.

For example, the word <5 is ultimately Arabic in origin, but its historical transmission
into Urdu may be associated with the broader Persianate literary and educational environment.
Similar examples include gl ¢ 3 (Clda (il (g (e ol ale gnd Gledl,

Arabic loanwords have undergone different degrees of integration into Urdu. Some retain
forms relatively close to Arabic, while others have been adapted to Urdu pronunciation and

grammar. Some Arabic nouns are also used naturally with Urdu grammatical constructions. For

Email: ijilljournal@gmail.com 235 WhatsApp: +91 63020 31894




A Peer-Reviewed Open Access Journal

{ﬂ\‘l International Journal of Indian Languages and Literature
‘lv,j

ISSM : 3108-2254 IMPACT FACTOR : 4.25

A NTTTs
Vol. 1, Issue 4 www.ijill.in July-Sept 2026

example, Urdu speakers can form expressions around Arabic-origin nouns using Urdu
postpositions, auxiliary verbs and pluralization patterns. This demonstrates that borrowed
vocabulary becomes incorporated into the grammatical system of the receiving language.
2.10.1 The Arabic Root System

One of the most important features of Arabic morphology is its root-and-pattern system.
The Arabic term L(jud) refers to a root, which normally consists of three consonants in the
common triliteral system. The root carries a broad semantic field, while different morphological
patterns produce different words related to that field.

A classic example is the root « -« - which is associated with writing. From this root,
Arabic forms words such as <38 meaning “he wrote,” <S meaning “book,” <& meaning

2

“writer,” <& meaning “office or desk,” 4&& meaning “library,” «si& meaning “written,” and
4US meaning “writing.” Urdu has borrowed many of these forms, including ¢k ¢iilS ¢ilis
5% and <l

Another important example is the root a-dJ - g, which is associated with knowledge and
knowing. Arabic forms include ale meaning “knowledge,” A& meaning “scholar or knower,” elu
meaning “teacher,” al%3 meaning “teaching or education,” ejlu meaning “known,” and il glaa
meaning “information.” Urdu has incorporated all of these forms to varying degrees: :alle ale
polaa canlal calea ang e slaa,

The root o -d-¢ provides another useful example. It is associated with judgment,
authority and governance. Arabic forms such as as8ia ,das8a aSla 224 and 4ala correspond to
Urdu forms such as asSaw «Cuagla aSla aSa gnd <wsa,

Similarly, the root J - a- g is associated with action or work. Arabic forms include ,Ja&
Juei Jale and Jsska, which have corresponding forms in Urdu such as Jws) «Jals Jas and
Jsexa, The root a-Jd-¢« produces forms such as alea caSul cadw and aslas, all of which are familiar
in Urdu.

2.10.2 Arabic Derivation and @\
The Arabic term (34l (ishtiqaq) refers broadly to derivation, particularly the formation

of related words from a common root. Arabic morphology uses patterns known as ¢'Jsl (awzan).
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The combination of a root with a particular morphological pattern can produce a word with a
related but more specific meaning.

For example, from the root « -« -d, the form <\ is an agent noun meaning “writer,”
while < represents something that has been written. The relationship between words is
systematic because the root remains recognizable while the morphological pattern changes.

Arabic also has a system of derived verbal forms, traditionally numbered from Form |
through Form X and beyond in grammatical descriptions. These forms can express meanings
such as causation, reflexivity, reciprocity, seeking, intensity and other semantic relationships.
This system makes Arabic morphology highly productive and systematic.

Urdu has borrowed many words belonging to Arabic derivational families, but this does
not mean that Urdu has adopted the complete Arabic root-and-pattern system. Urdu speakers
generally treat many Arabic-derived forms as established lexical items. They do not normally
take every Arabic root and freely generate new words according to Arabic morphological
patterns.

This distinction is extremely important. Urdu has borrowed a large amount of Arabic
vocabulary, but it has not borrowed Arabic morphology in its entirety.

2.10.3 Arabic Roots and Their Use in Urdu

The relationship between Arabic roots and Urdu can be demonstrated through several
lexical families. The root < - < - d gives o giSa (S «iilS S gnd <wlis, The root & - J - € gives
polaa alal calea calle cale and claslea. The root a- & -z gives askaa ugSa aSla (afa gnd ks,
The root J-a-¢ gives Jwe! cJale (Jas and Jsaxs. The root a - J - o« gives alua caSud (a3 and

These examples demonstrate that Urdu has preserved numerous members of Arabic
derivational families. However, the semantic relationships between these forms may sometimes
be less transparent to modern Urdu speakers than they are to Arabic speakers. A speaker of Urdu
may know the meanings of <\ «lis and <« 5% as separate vocabulary items without necessarily

analyzing them as forms derived from the common Arabic root « - < - &,
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This is an important distinction between historical derivation and synchronically
productive morphology. Historically, the words may belong to the same Arabic derivational
family. In modern Urdu, however, their relationship may simply be lexical rather than actively
morphological.

2.11 Arabic, Persian and Urdu Word Formation

The relationship among Arabic, Persian and Urdu is particularly important because these
three languages have interacted historically in South Asia and the wider Islamic world. Arabic is
a Semitic language with a strong root-and-pattern morphological system. Persian is an Indo-
Iranian language and has its own derivational and compounding mechanisms. Urdu is an Indo-
Aryan language whose grammatical structure developed from the languages of North India.

Persian played an important mediating role between Arabic and Urdu. For centuries,
Persian was a major language of administration, literature and scholarship in South Asia.
Consequently, many Arabic words entered Urdu through Persian. This historical pathway can be
represented simply as Arabic — Persian — Urdu, although this should not be interpreted as
applying to every Arabic-origin word in Urdu. Some words entered Urdu through direct
religious, educational and scholarly contact with Arabic.

Persian also contributed numerous morphological elements and compound-word
structures to Urdu. Consequently, Urdu vocabulary often contains Arabic lexical material
combined with Persian morphological or syntactic structures. This creates a complex linguistic
mixture that is characteristic of literary Urdu.

2.11.1 Arabic, Persian and Urdu: An Important Distinction

Arabic provides much of the religious and scholarly vocabulary, Persian provides a major
layer of literary and cultural vocabulary and many patterns of compound formation, while the
underlying grammar of Urdu remains fundamentally Indo-Aryan. This makes Urdu a particularly
interesting example of prolonged linguistic contact.

For example, words such as <ifa «cllae (i gSa ailal ale and (334 have Arabic origins,

but they function within Urdu sentences according to Urdu grammar. Urdu speakers can use
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these words with Urdu postpositions, auxiliary verbs, tense markers and other grammatical
elements. Therefore, these words have become integrated into the Urdu linguistic system.

The same phenomenon occurs with Persian-derived vocabulary. A borrowed word may
retain its historical origin but become fully naturalized in the receiving language. Language
contact therefore involves more than simply adding foreign words to a dictionary; borrowed
words can become part of the phonological, morphological, syntactic and semantic structure of
the receiving language.

2.12 Arabic Influence on Urdu Vocabulary

Arabic has exercised a profound influence on Urdu vocabulary. Much of this influence
reached Urdu through Persian, because Persian served for centuries as an important language of
administration, literature and high culture in South Asia. Arabic was the major language of
Islamic scripture and scholarship, while Persian functioned as an important medium through
which Arabic intellectual and religious vocabulary entered South Asian languages.

Arabic vocabulary in Urdu is particularly prominent in religion. Words such as «a

oy i s (O B cabe (Glayl and <Al are deeply integrated into Urdu religious discourse.
Arabic influence can also be seen in education and scholarship through words such as sl <ale
e e and (83, In administration and law, words such as bl culyy ¢ $8 (llae (i gSa
and <)y are widely used. In philosophy and intellectual discourse, words such as «3sa»y «=iuda
Ahld (Jie ¢ A2a and Gld) are common.

One important linguistic phenomenon is that Arabic words borrowed into Urdu do not
always retain exactly the same meaning, pronunciation or grammatical function that they had in
Arabic. Once a word enters another language, it may undergo phonological, morphological or
semantic adaptation. Consequently, an Arabic-origin word can become completely naturalized in
Urdu and may be used by Urdu speakers without any awareness of its foreign origin.

2.13 Arabic Loanwords in Urdu

A loanword is a word adopted by one language from another language. Urdu contains a

very large number of Arabic loanwords. Some entered Urdu directly through religious and

scholarly contact, while others entered through Persian. It is therefore useful to distinguish
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between the ultimate origin of a word and the immediate language through which it entered
Urdu.

For example, the word << is ultimately Arabic in origin, but its historical transmission
into Urdu may be associated with the broader Persianate literary and educational environment.
Similar examples include g ( §MA) ccilda (cllae (i gfa o yia cald ale and Gl

Arabic loanwords have undergone different degrees of integration into Urdu. Some retain
forms relatively close to Arabic, while others have been adapted to Urdu pronunciation and
grammar. Some Arabic nouns are also used naturally with Urdu grammatical constructions. For
example, Urdu speakers can form expressions around Arabic-origin nouns using Urdu
postpositions, auxiliary verbs and pluralization patterns. This demonstrates that borrowed
vocabulary becomes incorporated into the grammatical system of the receiving language.

2.14 Arabic Roots and Their Use in Urdu

The relationship between Arabic roots and Urdu can be demonstrated through several
lexical families. The root < - < - & gives S «iSa «ils «liS gnd <plis, The root a - J - € gives
pslra anlal calea calle cale and laglaa, The root o - <l - = gives psSas e gfa casha (afa gnd cusa.,
The root J-a-¢g gives Jws! Jale «Jas and Jsars. The root a - d - o« gives alwa adu) a3 and

These examples demonstrate that Urdu has preserved numerous members of Arabic
derivational families. However, the semantic relationships between these forms may sometimes
be less transparent to modern Urdu speakers than they are to Arabic speakers. A speaker of Urdu
may know the meanings of <\ «lis and « $i% as separate vocabulary items without necessarily
analyzing them as forms derived from the common Arabic root « - < - &,

This is an important distinction between historical derivation and synchronically
productive morphology. Historically, the words may belong to the same Arabic derivational
family. In modern Urdu, however, their relationship may simply be lexical rather than actively

morphological.
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2.15 Arabic, Persian and Urdu Word Formation

The relationship among Arabic, Persian and Urdu is particularly important because these
three languages have interacted historically in South Asia and the wider Islamic world. Arabic is
a Semitic language with a strong root-and-pattern morphological system. Persian is an Indo-
Iranian language and has its own derivational and compounding mechanisms. Urdu is an Indo-
Aryan language whose grammatical structure developed from the languages of North India.

Persian played an important mediating role between Arabic and Urdu. For centuries,
Persian was a major language of administration, literature and scholarship in South Asia.
Consequently, many Arabic words entered Urdu through Persian. This historical pathway can be
represented simply as Arabic — Persian — Urdu, although this should not be interpreted as
applying to every Arabic-origin word in Urdu. Some words entered Urdu through direct
religious, educational and scholarly contact with Arabic.

Persian also contributed numerous of morphological elements and compound structures
to Urdu. Consequently, Urdu vocabulary often contains Arabic lexical material combined with
Persian morphological or syntactic structures. This creates a complex linguistic mixture that is
characteristic of literary Urdu.

2.16 Arabic, Persian and Urdu: An Important Distinction

Arabic provides much of the religious and scholarly vocabulary, Persian provides a major
layer of literary and cultural vocabulary and many patterns of compound formation, while the
underlying grammar of Urdu remains fundamentally Indo-Aryan. This makes Urdu a particularly
interesting example of prolonged linguistic contact.

For example, words such as «ifa callas (i gfa aulad cale and @A) have Arabic origins,
but they function within Urdu sentences according to Urdu grammar. Urdu speakers can use
these words with Urdu postpositions, auxiliary verbs, tense markers and other grammatical
elements. Therefore, these words have become integrated into the Urdu linguistic system.

2.17 Structural Similarities and Dissimilarities between Urdu and Arabic
The most important point is that Urdu and Arabic do not have the same basic

grammatical structure. Urdu generally follows a Subject—Object—Verb (SOV) pattern, whereas
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Arabic commonly uses Verb-Subject—Object (VSO) or Subject—Verb—Object (SVO) patterns
depending on the construction. Urdu also uses postpositions, while Arabic primarily uses
prepositions. Thus, their major similarities are found in script, vocabulary, morphology of
borrowed words, terminology, and literary conventions, rather than in their fundamental syntax.

In short, Urdu is structurally an Indo-Aryan language with extensive Arabic and Persian
lexical and literary influence, whereas Arabic is a Semitic language with its own distinctive root-
and-pattern morphology and grammatical system.

Urdu and Arabic belong to different language families—Urdu is an Indo-Aryan language,
while Arabic is a Semitic language. Therefore, they are not structurally related in the same way
as closely related languages. However, centuries of contact, particularly through Islamic, Persian,
literary, and administrative traditions, have created several important structural similarities
between them.

1. Use of the Perso-Arabic script: Urdu is written in a modified form of the Perso-Arabic
script, known as Nastalig. Urdu therefore shares many Arabic letters and orthographic
conventions, although Urdu has also developed additional letters such as < gz <53 «&to
represent sounds that are not present in Arabic.

2. Right-to-left writing: Both Urdu and Arabic are written and read from right to left. This is
one of their most immediately visible structural similarities.

3. Arabic vocabulary in Urdu: A substantial portion of Urdu's formal, literary, religious,
academic, and administrative vocabulary comes from Arabic, usually through direct borrowing
or through Persian. Words such as g « g b cluad) ¢ CiagSa (s canlad oo jda cald (il cale
are used extensively in Urdu.

4. Arabic morphological patterns in borrowed vocabulary: Arabic words borrowed into Urdu
often retain aspects of their original morphological structure. For example, the Arabic root - J- ¢
» produces words such as alra caslal caglza calle cale. These forms have entered Urdu vocabulary
and are used as established Urdu words.

5. Use of Arabic plurals: Urdu uses both its own plural formations and several Arabic plural

patterns, particularly in formal and literary vocabulary.
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For example, LW — Bl Jilwe — Aliws i€ QU and ~db — lda, Such Arabic plurals are
especially common in academic and religious Urdu.
6. Gender distinction: Both languages distinguish between masculine and feminine gender.
However, the grammatical systems are not identical. Urdu has masculine and feminine nouns and
requires corresponding agreement in many contexts, while Arabic has a more systematic
grammatical gender system.
7. Grammatical categories: Both languages make extensive use of categories such as nouns,
verbs, adjectives, pronouns, adverbs, and particles. Nevertheless, the way these categories
function is substantially different because Urdu and Arabic belong to different linguistic families.
8. Construct and possessive relationships: Arabic has the idafa construction for expressing
possession or close association, while Urdu frequently expresses similar relationships through
the =5/S/< construction. Urdu also uses the Persian izafat construction in formal and literary
language, which further strengthens its structural resemblance to Arabic-influenced Persian
usage.
9. Religious and scholarly terminology: Because of the historical influence of Arabic Islamic
scholarship, Urdu has adopted a large number of Arabic grammatical, theological, philosophical,
legal, and academic terms. Examples include < s ¢ juud cCuts (a8 cadudd ¢ glala cud) i pa ¢ gad,
10. Formal and literary register: Urdu's highly formal and literary register contains many
Arabic-derived words and expressions. Consequently, the syntax of Urdu remains fundamentally
Indo-Aryan, but its lexical and stylistic structure can sometimes appear strongly Arabic-
influenced.
3. Arabic-Urdu Shared Prefixes as a Pedagogical Resource in EFL Instruction

Over the course of my long English teaching career, | have made several observations in
actual classroom settings concerning the potential pedagogical value of students’ existing
linguistic knowledge. One particularly noteworthy observation is that familiarity with Arabic
prefixes may provide a valuable resource for instructors teaching English to Arabic-speaking
students, especially in contexts where the instructor possesses knowledge of both Arabic and

Urdu. This potential stems from the fact that Arabic and Urdu share a substantial number of
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prefixes and prefix-derived lexical forms, many of which are familiar to Urdu speakers
through their extensive use in the Urdu lexicon.

In practical classroom contexts, students frequently encounter difficulties in
understanding English vocabulary, word formation, and the semantic and structural relationships
among words. Although instructors may employ a variety of teaching methods, approaches,
techniques, and strategies to address such difficulties, certain lexical and structural concepts may
remain challenging for students. In such circumstances, the strategic use of students’ prior
linguistic knowledge can provide an additional means of facilitating comprehension. In
particular, when instructors draw attention to Arabic prefixes that are also familiar to students
through Urdu, they can establish meaningful cross-linguistic connections between previously
acquired linguistic knowledge and unfamiliar English forms.

The pedagogical significance of these shared prefixes lies in their potential to function as
a linguistic bridge between the students’ existing repertoire and the target language. Urdu-
speaking language instructors who are familiar with Arabic-derived vocabulary may already
possess an implicit understanding of the semantic functions associated with certain prefixes. By
drawing upon this familiarity, an instructor can introduce corresponding or semantically related
English forms in a more comprehensible manner. Such cross-linguistic connections may
facilitate vocabulary development, enhance morphological awareness, and assist students in
recognizing patterns of word formation in English.

The relevance of this approach extends beyond everyday vocabulary. Arabic-derived
lexical items and morphological elements are frequently encountered in formal, academic,
journalistic, literary, and other specialized forms of discourse. Consequently, an instructor's
awareness of the Arabic-Urdu linguistic relationship can be particularly useful in explaining
unfamiliar vocabulary and elucidating certain aspects of lexical structure. Rather than relying
exclusively on conventional vocabulary-teaching techniques, language instructors can
strategically activate students’ existing linguistic knowledge to provide additional semantic and

morphological support.
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From a pedagogical perspective, therefore, the shared linguistic features of Arabic and
Urdu may constitute a potentially valuable resource in English language instruction. The
instructor’s familiarity with both languages can facilitate the identification of meaningful cross-
linguistic correspondences and enable such correspondences to be incorporated into practical
classroom situations and contexts. This approach does not imply that Arabic and Urdu
connections should replace established methods of English language teaching; rather, it suggests
that students’ existing linguistic resources can be strategically integrated into instruction to
facilitate the acquisition and interpretation of unfamiliar English vocabulary and structures.

Accordingly, the classroom observation presented here suggests that Arabic—Urdu
linguistic affinity, particularly in relation to shared prefixes and prefix-derived vocabulary, merits
consideration as a pedagogical resource in EFL contexts. By recognizing and strategically
exploiting such cross-linguistic connections, language instructors may be able to make certain
aspects of English vocabulary and word formation more accessible to Urdu-speaking students
and thereby contribute to a more context-sensitive and linguistically informed approach to EFL
instruction.
3.1 Arabic Prefixes Used in Urdu language

Prefixes are added to the beginning of a word to modify its meaning. It is better to say
that Arabic-derived prefixes and prefix-like elements used in Urdu. In Urdu, Arabic prefixes are

highly productive, especially in formal, journalistic, and literary writing.

Examples:

> and¥

Urdu Arabic meanings Urdu Arabic meanings
Gosra x| Gosa x| UNNECESSArY | i né | oy e uncertain
pala e pala e Absent e | ) e informal
EsE e S8 e Ilegal Al e | DAl e immoral
Sl ne S e Foreign Sl g | Sl e inhuman
Glxie e GBlxie e Irrelevant b e | ubwe ¢ | non-political
Cigyme e | Chyyme ¢ | Unknown e g | mlae e unarmed
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dsie Bsie e unexpected | plus s | alae e non-Muslim
Adlaia pe PAPSPRETS Unrelated Qe e | Qe non-Arab
Lging ye Lgina e Unsafe Culia ye | ulia je Unsuitable
Jad e Jad e Inactive gl pe | adgia ye unexpected
e e Fie e ineffective dgana e | 3se 22| unlimited
6 sla g & ga 1 Unequal Jise e | Jolae e non-permanent
e e ¥ Incurable oY i Y Unconsciousness
P, ol Y matchless Juala Y Juala Y Fruitless
2sna Y PR, Unlimited Bl Y Blas Y Unrelated
ale Y e Y Not known ey PEERY Imperishable

3.2 Arabic Suffixes Used in Urdu

Over the course of its historical development, Urdu borrowed a range of suffixes

and othermorphological elements from Arabic, subsequently integrating them into its

own grammatical and structural patterns.

=/ o= (-ain / -ayn)

Urdu Arabic meanings Urdu Arabic meanings

Crall Call parents Oy Oy both parties

O,k NEBV both parties Cple Cple worshippers

Ol Ol both sides (e Opaa the two holy
sanctuaries

(wala (s those present | Cpealu Oxalis listeners

Gkl Crobl viewer O 8 readers

(e e (e e criminals
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O/ 05 (-Un / -1n)
Onaless Calina Muslims (e sa Ciage | Muslims
CnAS CrAS Disbelievers (dlia (#lie | hypocrites
Cilaa Odlas freedom fighters | criabe b | migrants
Cple Ol Absentees Calaia (elaia | learners
Calza Calza Teachers Oy O | teachers
(péias (dias Authors (ina (si8se | researchers
(e yia O | Translators SRLEEN Gliass | research

» An Arabic plural suffix that is highly productive in the Urdu lexical system

<l (-at)

Gilaslaa Do sles information Gladd Gladd services

Dlalat Gilagla’ teachings GlaMaal | cladaal | terms / terminology

Sl i Glaas 55 | preferences Sy ra | Shyspa | necessities

Gluasad | Gluasad | characteristics SEp LN REp LN difficulties

RELUNY Clilsa) possibilities SENEN EVIEN conditions

cledle Cladle signs Glabe Glabe acts of worship
symptoms

ClLEda) <lEal | ethics Glaadd | Sluadd | personalities

~/ ~ (-ah [ -a(h))

» Many Urdu words ending in

~ are derived from Arabic feminine nouns whose

original Arabic form typically ends in 4 (ta’'marbata). In Urdu, this Arabic feminine

marker has generally been adapted orthographically as ~, while the borrowed words

have been integrated into the phonological and morphological system of Urdu.
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EN FPREN Government Gl sl Prayer, worship
cllae e Court Culy Ll guidance
RN FHE Real SN PN permission
G5 pa 355 | Necessity Causls Al politics

~= | = (-lyy [ -iyya)

» Arabic nisbah (adjectival) formations have made a significant contribution to the
development of Urdu vocabulary.

Urdu Arabic | English Urdu Arabic English meanings
meanings

el | 3| Islamic . [ political

e (== Arabic a8l PRI economic

sl S Human sl A legal

Sasy | Gss) | Spiritual claial el social / collective

Sews | Gla | Physical PENg ENR historical

<o ele Scholarly RPN EEE geographical

& ) Literary (sbpuad (o psychological

Sl | Bl | Ethical (S (Al cultural

3.3 Arabic Words That Have Undergone Semantic Change in Urdu

Languages naturally evolve as they come into contact with other linguistic and cultural
systems. In the process of borrowing Arabic vocabulary, Urdu has incorporated numerous Arabic
words whose meanings have undergone semantic shifts, ranging from subtle modifications to
substantial changes. These changes often reflect the linguistic, social, and cultural contexts in

which the borrowed words have been adopted and used in Urdu.
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Languages are dynamic systems that continually evolve through processes of linguistic
contact, borrowing, and adaptation. During its historical development, Urdu has incorporated a
substantial body of Arabic vocabulary. However, many Arabic-derived words have undergone
semantic modification in Urdu, resulting in shifts, extensions, restrictions, or, in some cases,
substantial changes in their original meanings. Such semantic changes may be attributed to the
sociocultural, historical, and linguistic contexts in which these words have been adopted and
subsequently integrated into Urdu. These developments demonstrate how borrowed lexical items
can acquire new meanings and functions within the receiving language while retaining varying
degrees of connection with their Arabic origins.

3.4 Nativization of Arabic Linguistic Elements in Urdu

The influence of Arabic on Urdu extends beyond lexical borrowing to the nativization of
various linguistic elements within the structural and grammatical framework of Urdu.
Throughout its historical development, Urdu has incorporated a considerable number of Arabic
words, prefixes, suffixes, and morphological patterns, adapting them to its own phonological,
morphological, syntactic, and grammatical conventions. Consequently, many of these borrowed
elements have acquired a natural and productive status within Urdu and now function as integral
components of its linguistic system rather than as merely foreign insertions.

Nativization refers to the process through which a word, linguistic element, or structural
pattern borrowed from another language is adapted to and integrated into the linguistic system of
the receiving language. In the context of Arabic—Urdu linguistic contact, nativization refers to
the process by which Arabic lexical and morphological elements are incorporated into Urdu and
subsequently adapted to its phonological, morphological, grammatical, and structural patterns.
Through this process, originally Arabic elements become naturalized within Urdu and function
in accordance with the linguistic conventions of the receiving language.

The historical development of Urdu demonstrates numerous instances of such
nativization. Over time, a wide range of Arabic linguistic elements have been assimilated into
Urdu and adapted to its morphological, syntactic, and structural patterns. Their widespread and

conventionalized use indicates that Arabic influence on Urdu is not confined to the borrowing of
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individual lexical items; rather, it encompasses the broader adaptation and integration of
linguistic elements into the structure of Urdu. Thus, nativization represents an important
dimension of Arabic—Urdu linguistic interaction and provides evidence of the depth and
historical continuity of the relationship between the two languages.

For example, the Arabic suffix —in (=) occurs in Urdu words such as: ¢walls (parents),
(iyala (those present), (salwa (Muslims), (siase (believers), ossle (worshippers), (el
(listeners).

4. Pedagogical Significance of Arabic—Urdu Linguistic Affinity in English as a Foreign
Language Pedagogy

The present study is not positioned as an empirical investigation, as it does not involve
the systematic collection or statistical analysis of data through questionnaires, interviews, tests,
observation schedules, or other quantitative or qualitative research instruments. Rather, the study
is situated within an observational, reflective, and experience-based research framework,
drawing upon the researcher’s extensive professional experience in the area of foreign language
pedagogy particularly English language teaching at the University of Bisha, Saudi Arabia.The
study draws upon nearly three decades of experience in English as a foreign language (EFL)
pedagogy, including approximately eighteen years of teaching English to Arabic -speaking
students in Saudi Arabia. This sustained professionalexperience provides a well- grounded
pedagogical perspective for examining cross-linguistic influence and the role of students’
background in English language teaching. The researcher’s’ extensive professional experience
has provided valuable insights into linguistic patterns, classroom interactions students’
responses, and pedagogical challenges that characterize the English Language learning
experiences of Arabic-speaking students. Accordingly, the present study may be characterized as
a practitioner-oriented observational inquiry grounded in professional experience and reflective
pedagogical practice. Its primary purpose is not to establish statistically generalizable findings,
but to offer informed pedagogical insights based on the researcher’s long-term engagement with

language teaching and learning.
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From this perspective, the study draws upon concepts such as observational perspective,
reflective practitioner perspective, experience-based inquiry, practice-based research,
professional classroom observation, and researcher reflection. These perspectives provide an
appropriate methodological foundation for examining the potential pedagogical relevance of
Arabic—Urdu linguistic affinity in the context of English Language Teaching to Arabic-speaking
students.

The rationale for the present study is grounded in the researcher’s extensive professional
experience in English as a foreign language (EFL) pedagogy, including several years of teaching
English to Arabic-speaking students at the University of Bisha, Saudi Arabia. This sustained
engagement with EFL instruction has provided the researcher with considerable opportunities to
observe students’ linguistic behaviour, patterns of vocabulary acquisition, classroom interactions,
and recurring difficulties in comprehending unfamiliar lexical items. These observations have, in
turn, prompted a critical consideration of the extent to which students’ existing linguistic
resources can be strategically utilized to facilitate the acquisition of English.

Although a range of established approaches and techniques—including the Grammar-
Translation Method, the Direct Method, the Audio-Lingual Method, and Total Physical
Response—can provide effective means of presenting and reinforcing vocabulary, classroom
situations may arise in which the meaning of a particular lexical item cannot be adequately
conveyed through English alone or readily demonstrated through conventional pedagogical
techniques. In such circumstances, the strategic use of the students’ first language may provide
an effective supplementary resource, particularly when the language instructor possesses relevant
knowledge of both the students’ first language and another linguistically related language.

This possibility is especially significant in the context of Arabic-speaking students taught
by language instructors whose first language is Urdu. Arabic and Urdu share a substantial degree
of lexical and historical affinity, reflected in the presence of numerous cognates, borrowed, and
structurally comparable lexical items. Consequently, an Urdu-speaking language instructor with
an adequate degree of familiarity with Arabic may be able to identify lexical correspondences

between the two languages and use them judiciously to clarify otherwise difficult English

Email: ijilljournal@gmail.com 251 WhatsApp: +91 63020 31894




A Peer-Reviewed Open Access Journal

{ﬂ\‘l International Journal of Indian Languages and Literature
‘lv,j

ISSM : 3108-2254 IMPACT FACTOR : 4.25

A NTTTs
Vol. 1, Issue 4 www.ijill.in July-Sept 2026

vocabulary. Such cross-linguistic mediation can provide students with an accessible semantic
reference point and may consequently facilitate their comprehension and retention of unfamiliar
English lexical items.

Importantly, the proposed use of Arabic in this context is not intended to advocate a
systematic return to first language-dependent instruction or to undermine the primacy of English
in the EFL classroom. Rather, it is conceptualized as a selective and pedagogically purposeful
strategy that may be employed when conventional English-medium explanations,
contextualization, demonstration, or other instructional techniques prove insufficient to resolve a
particular lexical difficulty. The pedagogical value of such an approach lies precisely in its
strategic and limited application, whereby the students’ existing linguistic knowledge is
mobilized to support, rather than replace, meaningful engagement with the target language.

The researcher’s prolonged experience of teaching English to Arabic-speaking students
has provided a practical basis for identifying instances in which such cross-linguistic mediation
may contribute to enhanced lexical comprehension. These observations suggest that the linguistic
affinity between Arabic and Urdu warrants closer pedagogical consideration, particularly in EFL
contexts involving Urdu-speaking language instructors and Arabic-speaking students.
Accordingly, the present study seeks to examine Arabic—Urdu linguistic affinity not merely as a
linguistic phenomenon, but as a potentially valuable pedagogical resource that can be
strategically incorporated into English language teaching. The findings may therefore be of
particular relevance to Urdu-speaking EFL practitioners who possess some familiarity with
Arabic and seek contextually appropriate strategies for addressing vocabulary-related difficulties
among Arabic-speaking students of English.

As English as a Foreign Language (EFL) language instructors working in Saudi Arabian
universities and colleges, Urdu-speaking language instructors may possess a distinctive linguistic
resource that can be effectively integrated into their pedagogical practices. Drawing on sustained
teaching experience in the Saudi Arabian higher-education context, the present study observes
that Arabic and Urdu exhibit considerable linguistic affinity in several domains, including

vocabulary, grammatical features, lexical root systems, pronunciation patterns, and writing
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conventions. Although Arabic and Urdu are historically and structurally distinct languages, their
extensive contact and shared lexical and linguistic features provide a potentially valuable basis
for pedagogical mediation in English language classrooms.

The pedagogical value of this linguistic affinity extends beyond the recognition of
individual lexical similarities. An Urdu-speaking instructor who is familiar with both Arabic and
Urdu may be able to draw meaningful connections among the students’ first language, the
language instructors’ linguistic background, and the target language, English. Such awareness
can be particularly useful when explaining vocabulary, grammatical concepts, word formation,
pronunciation, and other linguistic features that may present difficulties for Arabic-speaking
students of English. By identifying relevant similarities, differences, and patterns across the three
languages, the instructor may provide explanations that are more accessible, context-sensitive,
and cognitively meaningful to students.

Conventional EFL pedagogy offers a wide range of instructional resources, including
textbooks, workbooks, audio materials, video resources, digital platforms, and other multimedia
technologies. Nevertheless, standardized teaching materials cannot always address the specific
linguistic, cultural, and contextual needs of every group of students. In Saudi Arabian university
classrooms, therefore, the language instructors’ linguistic awareness and contextual knowledge
may serve as an important supplementary pedagogical resource. When appropriately employed,
knowledge of Arabic-Urdu linguistic relationships can enable instructors to supplement
prescribed materials with explanations and examples that are directly relevant to the linguistic
background of their students.

This consideration is particularly significant for Urdu-speaking instructors teaching
English to Arabic-speaking students in Saudi Arabian higher-education institutions. Familiarity
with Arabic and Urdu may enable such instructors to anticipate certain areas of linguistic
difficulty and to employ comparative and contrastive explanations where appropriate. For
instance, an instructor may draw attention to similarities in lexical items or patterns of word
formation while simultaneously highlighting differences that could lead to misunderstanding or

negative transfer. Similarly, awareness of pronunciation patterns and writing conventions may
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assist instructors in explaining aspects of English that differ from the linguistic systems with
which students are already familiar.

From a pedagogical perspective, this approach should not be construed as advocating the
replacement of established EFL methodologies with Arabic- or Urdu-based instructional
practices, nor should linguistic similarities be assumed to guarantee successful language
acquisition. Rather, systematic awareness of Arabic—Urdu linguistic correspondences may
function as a complementary pedagogical resource through which EFL instructors can respond
more effectively and flexibly to the linguistic needs of their learners. Such an approach may
further enable instructors to move beyond a predominantly textbook-dependent model of
instruction by incorporating context-sensitive explanations that draw upon students’ existing
linguistic repertoire. The strategic integration of Arabic—Urdu linguistic knowledge into EFL
pedagogy can therefore facilitate greater learner engagement, enhance metalinguistic awareness,
and provide meaningful points of comparison between students’ first or additional languages and
English, while remaining consistent with established principles of communicative and learner-
centered language teaching.

The relevance of this approach becomes even more apparent when considered in relation
to Course Learning Outcomes (CLOs) and Intended Learning Outcomes (ILOs), which constitute
fundamental components of university course specifications and instructional planning. Effective
achievement of these outcomes requires instructors not only to possess strong proficiency in the
target language but also to employ appropriate pedagogical strategies that respond to students’
needs. An instructor with a sound understanding of Arabic and Urdu, in addition to English, may
be better positioned to diagnose areas of difficulty, select appropriate explanatory strategies, and
facilitate students’ comprehension of complex linguistic concepts.

Accordingly, the present study conceptualizes Arabic—Urdu linguistic affinity not merely
as a matter of lexical or structural correspondence, but as a potentially valuable pedagogical
resource in Saudi Arabian EFL contexts. For Urdu-speaking instructors teaching English to
Arabic-speaking students, an informed awareness of the similarities and differences between

Arabic and Urdu may enrich classroom interaction, complement conventional instructional
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materials, and support more context-sensitive teaching practices. Ultimately, such linguistic
awareness may contribute to more effective instruction and facilitate the attainment of the
intended learning outcomes of EFL courses in Saudi Arabian higher-education institutions.

5. The Intellectual and Pedagogical Rationale Underpinning the Present Study

The principal rationale for the present study lies in examining the linguistic affinity
between Urdu and Arabic and investigating its potential pedagogical significance within the
context of English Language Teaching (ELT) in Arabic-speaking educational settings. This line
of inquiry has emerged from the researcher’s extensive professional engagement with English
language teaching, particularly from his experience as an Assistant Professor in the Department
of English at the University of Bisha, Saudi Arabia. Over the course of sustained interaction with
Arabic-speaking students, the researcher has repeatedly encountered Arabic lexical items
embedded in everyday communication. The established and familiar usage of these Arabic
expressions in Urdu facilitated their recognition and comprehension by the researcher, a native
speaker of Urdu and an instructor of English as a foreign language in Saudi Arabia.Such
linguistic familiarity has not merely facilitated the researcher’s own comprehension of Arabic; it
has also contributed to greater confidence, immediacy, and effectiveness in classroom
communication. On numerous occasions, recognition of an Arabic lexical item through its
corresponding or closely related form in Urdu has enabled the researcher to infer meaning,
interpret classroom discourse, and respond more effectively to students’ communicative needs.
This linguistic connection has, in turn, provided opportunities to employ Urdu—Arabic lexical
correspondences as a supplementary resource for clarifying meanings, explaining unfamiliar
English vocabulary, negotiating meaning, and supporting students’ comprehension of the target
language.

The cumulative experience of sustained classroom interaction has consequently drawn
the researcher’s attention to the potential role of Urdu as an indirect linguistic bridge between
Arabic and English. The recurrent nature of these observations provides the principal impetus for
the present inquiry. More specifically, the study seeks to examine whether the historical and

lexical relationship between Urdu and Arabic may constitute an underrecognized pedagogical
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resource for Urdu-speaking language instructors of English working with Arabic-speaking
students, particularly within the Saudi Arabian educational context.

The study, however, does not presuppose structural equivalence between Urdu and
Arabic, nor does it claim that familiarity with Urdu necessarily or automatically results in
enhanced English language proficiency. Rather, its focus is deliberately confined to the potential
pedagogical contribution of Urdu—Arabic lexical affinity to vocabulary clarification, classroom
communication, meaning negotiation, and learner comprehension. By articulating and critically
examining these practitioner-based observations, the study seeks to broaden scholarly
consideration of multilingual linguistic resources in ELT and to draw attention to the ways in
which students’ and language instructors’ existing linguistic repertoires may be strategically
leveraged to support language learning. In this respect, the study offers a practitioner-informed
perspective that may serve as a conceptual point of departure for subsequent empirical research
into the pedagogical utility of Arabic—Urdu linguistic affinity in English language education.

6. Literature Review

A review of the available literature reveals a dearth of research on the pedagogical
potential of Arabic—Urdu linguistic affinity in English language teaching, particularly within the
context of Saudi Arabian universities. The intersection of Arabic—Urdu lexical affinity and
English language pedagogy remains relatively underexplored. Although previous studies have
examined Arabic-Urdu lexical relationships, cross-linguistic influence, and the use of
multilingual resources in language teaching, comparatively little attention has been devoted to
the pedagogical application of Arabic—Urdu lexical correspondences in English language
classrooms. This underexplored area provides a rationale for investigating how an Urdu-speaking
language instructors’ knowledge of Arabic-derived vocabulary in Urdu may serve as an
additional linguistic resource for facilitating English vocabulary learning among Arabic-speaking
students in Saudi Arabian university classrooms. The study contributes specifically using an
Urdu-speaking language instructors’ knowledge of Arabic-derived vocabulary to support Arabic-

speaking students of English.
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The relationship between language, multilingualism, and second-language learning has
received considerable attention in applied linguistics. In particular, growing research has
demonstrated that students’ existing linguistic knowledge can influence the acquisition and
processing of an additional language. Rather than viewing students’ previously acquired
languages solely as potential sources of interference, contemporary approaches increasingly
recognize multilingual linguistic resources as potentially valuable tools for facilitating
comprehension, vocabulary development, and meaning making. This perspective provides an
appropriate theoretical foundation for examining whether Arabic—Urdu linguistic affinity can
function as a pedagogical resource in English language teaching.

Urdu belongs to the Indo-Aryan branch of the Indo-European language family and
developed historically in the linguistic environment of North India. Although its grammatical
structure is fundamentally Indo-Aryan, its lexical and literary development has been strongly
influenced by prolonged contact with Persian and Arabic. Arabic, in particular, has made a
substantial contribution to the Urdu lexicon through centuries of religious, intellectual, cultural,
and historical contact. Khan and Alward (2011) demonstrate that Arabic lexical items have
become deeply integrated into Urdu, undergoing various processes of phonological,
morphological, and grammatical adaptation.

Similarly, Ramasamy and Mangrio (2018) show that Arabic loan nouns in Urdu have
been incorporated into the recipient language through processes of linguistic adaptation. These
studies indicate that the presence of Arabic-derived vocabulary in Urdu is not incidental but
represents a significant and enduring component of the language.

The relationship between Arabic and Urdu, however, should be understood in terms of
lexical influence and historical language contact rather than genetic relatedness. Arabic belongs
to the Semitic branch of the Afro-Asiatic language family, whereas Urdu is an Indo-Aryan
language. Nevertheless, extensive historical contact has resulted in numerous lexical
correspondences between the two languages. Ahmed (2017), for instance, examines common
words in Arabic and Urdu and demonstrates that although many lexical items share similar forms

and meanings, differences in semantic range and usage may also occur. Such findings are
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particularly relevant to language pedagogy because lexical similarity can facilitate
comprehension, while partial semantic correspondence may occasionally result in
misunderstanding. Thus, Arabic—Urdu lexical relationships need to be examined critically rather
than being treated as straightforward equivalence.

The pedagogical significance of lexical similarity can be understood more broadly
through research on cross-linguistic influence and second-language vocabulary learning. Jarvis
(2000) emphasizes the importance of identifying systematic L1 influence in the lexical
development of second-language students, while Jarvis and Pavlenko (2007) provide a broader
account of cross-linguistic influence in language and cognition. Research on cognates and lexical
similarity further suggests that similarities between languages can facilitate the acquisition and
processing of new vocabulary. Granger (1993) notes that cognates may function as either an aid
or a potential source of difficulty in L2 vocabulary development, depending on the degree of
similarity and the accuracy of the perceived correspondence. Tonzar et al. (2009) similarly found
that cognate status can facilitate second-language vocabulary acquisition, although its effects
may interact with learning conditions and learner characteristics.

More recent research has provided further evidence for the role of cross-linguistic lexical
relationships in vocabulary learning. Mulder et al. (2019) demonstrate that L1-L2 lexical overlap
is among the factors that can influence second-language vocabulary learning. Kemp and
McDonald (2021) likewise show that semantic relatedness and formal similarity can affect
vocabulary acquisition. More specifically, Shatz et al. (2023) examine the potential influence of
crosslinguistic lexical similarity on lexical choices in L2 English, highlighting the relevance of
lexical relationships between languages in English language learning. Such findings provide a
useful theoretical basis for considering whether Arabic-Urdu lexical correspondences might
provide Arabic-speaking students with an additional route to understanding unfamiliar English
vocabulary.

Another relevant strand of scholarship concerns multilingual pedagogy and
translanguaging. Creese and Blackledge (2010) argue that students’ bilingual and multilingual

resources can be strategically employed to support learning and teaching. Garcia and Wei (2014)
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similarly conceptualize translanguaging as a process through which multilingual speakers draw
upon their broader linguistic repertoires in meaning-making and learning. From this perspective,
linguistic resources should not necessarily be viewed as belonging to isolated and strictly
separated language systems. Rather, language instructors and students may strategically mobilize
their available linguistic knowledge according to the communicative and pedagogical demands
of a particular context.

This perspective is particularly relevant to the Saudi Arabian EFL context, where Arabic-
speaking students constitute the dominant linguistic group. Research has already demonstrated
the potential usefulness of Arabic in English vocabulary learning. Khan (2016), for example,
investigated the impact of native-language use on second-language vocabulary learning among
Saudi EFL students and found that the use of Arabic translation could facilitate students’
understanding of English vocabulary. Similarly, Masrai and Milton (2015) examined vocabulary
learning among native Arabic-speaking students of English in Saudi Arabia and highlighted the
relevance of L1 translation equivalents and other lexical factors in vocabulary learning. More
recent research has also examined vocabulary-learning strategies among Saudi EFL students,
indicating the continuing importance of bilingual and meaning-based strategies in the acquisition
of English vocabulary (Aljasir, 2025).

Research on translanguaging in Saudi higher education provides an additional contextual
basis for the present study. Almatrafi (2023), for example, examined Saudi EFL students’
perceptions of pedagogical translanguaging and reported generally positive perceptions of the
use of multiple linguistic resources in English-medium instruction. Such findings suggest that the
strategic use of students’ existing linguistic resources can have pedagogical value within Saudi
university classrooms. The emerging literature therefore supports a broader understanding of
English language teaching in which multilingual resources may be selectively employed to
facilitate comprehension, explanation, and learning.

Taking together, the existing literature establishes three important points. First, Arabic
has exerted substantial lexical influence on Urdu, resulting in a considerable body of Arabic-

derived vocabulary within the Urdu lexicon (Khan & Alward, 2011; Ramasamy & Mangrio,
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2018). Second, research on cross-linguistic influence and vocabulary acquisition indicates that
lexical similarity, semantic relatedness, and previously acquired linguistic knowledge can
contribute to second-language learning (Jarvis, 2000; Jarvis & Pavlenko, 2007; Mulder et al.,
2019; Shatz et al., 2023). Third, research on multilingual pedagogy and Saudi EFL classrooms
demonstrates the potential pedagogical value of drawing upon students’ and language
instructors’ existing linguistic resources (Creese & Blackledge, 2010; Garcia & Wei, 2014;
Khan, 2016; Almatrafi, 2023).

Despite these developments, a relatively underexplored area remains at the intersection of
these three strands of research. While previous studies have examined Arabic—Urdu lexical
relationships, cross-linguistic influence, and the use of Arabic and other linguistic resources in
English language teaching, comparatively little attention has been devoted to the pedagogical
potential of Arabic—Urdu lexical affinity in English language instruction. In particular, limited
research has examined how an Urdu-speaking language instructors’ knowledge of Arabic-
derived vocabulary in Urdu may be strategically employed to facilitate the comprehension of
English lexical items among native Arabic-speaking students. The present study seeks to address
this gap by investigating Arabic—Urdu linguistic affinity as a potential pedagogical resource in
English language teaching within Saudi Arabian university classrooms.

Research on multilingual language learning has increasingly emphasized the pedagogical
value of students’ existing linguistic resources. Rather than viewing the first language
exclusively as a potential source of interference, recent scholarship has highlighted the ways in
which previously acquired linguistic knowledge can facilitate additional language learning. This
perspective is particularly relevant to vocabulary development, where lexical similarities across
languages may provide students with useful points of semantic and formal association. In
multilingual classrooms, therefore, language instructors may draw upon more than one linguistic
system to mediate meaning and facilitate comprehension.

This perspective is especially relevant in contexts where students’ first language shares
substantial lexical material with another language known to the language instructor. In the case

of Arabic-speaking students of English, the Arabic-derived lexical component of Urdu presents a
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potentially valuable but comparatively underexplored pedagogical resource. Although Arabic
and Urdu are genetically unrelated, extensive historical contact has resulted in a substantial body
of Arabic-derived vocabulary in Urdu. Consequently, selected Arabic—Urdu lexical
correspondences may provide a linguistic bridge through which difficult English vocabulary can
be explained or contextualized for Arabic-speaking students.
7. Research Questions

The present study is guided by a set of significant research questions that are closely
aligned with its objectives and scope. These questions provide the conceptual framework for the
investigation and address the key issues underlying the study. Accordingly, the researcher seeks
to examine these questions systematically and provide observational-based answers in its true
sense through the insights, analysis and discussion presented in the study.
Language relationship — language instructor experience — classroom application — EFL
pedagogy.
There are some possible research questions.

1. How can the linguistic affinity between Arabic and Urdu, particularly the extensive
presence of Arabic-derived vocabulary as well as the common linguistic structures in Urdu,
function as a pedagogical resource for Urdu-speaking English language instructors teaching
Arabic-speaking students in Saudi Arabia?

2. What lexical and selected linguistic correspondences exist between Arabic and Urdu that
are relevant to classroom communication?

3. How does knowledge of Urdu help Urdu-speaking English language instructors
communicate with Arabic-speaking students in Saudi Arabian classrooms?

4. To what extent do language instructors perceive Urdu—Arabic linguistic familiarity as
facilitating students” comprehension of English as a foreign language?

5. How does knowledge of Urdu facilitate classroom communication between Urdu-speaking
English language instructors and Arabic-speaking students?

6. To what extent do Urdu-speaking EFL language instructors perceive Urdu—Arabic

linguistic affinity as supporting students’ comprehension of English?
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7. Research Focus: Urdu-Arabic Linguistic Affinity in Saudi Arabian EFL Pedagogy
The present study seeks to explore the pedagogical potential of Urdu—Arabic linguistic
affinity in the teaching of English as a Foreign Language (EFL) to Arabic-speaking
students. Drawing upon the researcher’s extensive professional experience and sustained
classroom observations, the study pursues the following objectives:

= To identify and analyze significant lexical and linguistic commonalities between Urdu and

Arabic and explore their potential role in facilitating students’ comprehension and
learning in the English language classroom.

= To explore the potential pedagogical relevance of Urdu—Arabic linguistic similarities in

supporting the teaching and learning of English as a Foreign Language.

= To examine how Urdu-speaking English language instructors may draw upon their

familiarity with Arabic-derived vocabulary in Urdu to facilitate communication and
support English language learning among Arabic-speaking students.

= To explore the potential role of shared or closely related Arabic-derived lexical items and

linguistic structures in clarifying English vocabulary and facilitating students’
comprehension of related linguistic patterns and structures.

= To examine the potential benefits and limitations of employing Urdu—Arabic linguistic

affinity as a supplementary pedagogical resource in EFL classrooms.

= To identify potential areas of cross-linguistic influence and linguistic interference arising

from similarities and differences among Urdu, Arabic, and English.

= To examine how language instructors’ awareness of Urdu—Arabic linguistic correspondences

may facilitate classroom communication, meaning negotiation, vocabulary clarification, and
the effective teaching of English.

= To underscore the potential of multilingual linguistic knowledge as an underrecognized

pedagogical resource for enriching English language teaching and facilitating students’

comprehension in Arabic-speaking educational contexts.
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= To provide a practitioner-informed conceptual foundation for future empirical research into
the pedagogical potential and utility of Urdu—Arabic linguistic affinity in English language
education.
8. Morphological Structures as a Pedagogical Resource

The present study examines the potential pedagogical value of the historical and
linguistic relationship between Arabic and Urdu, with particular emphasis on the substantial
body of Arabic-derived vocabulary and other common linguistic structures that are used in
in spoken as well as written forms. It explores how this linguistic affinity may function as a
supplementary pedagogical resource for Urdu-speaking language instructors of English working
with Arabic-speaking students in Saudi Arabia. The rationale for this inquiry has emerged from
the researcher’s extensive professional experience in foreign language pedagogy and from
sustained engagement with Arabic-speaking students within the Saudi Arabian educational
context.

A language instructor’s familiarity with the morphological structures of both Urdu and
Arabic can serve as an effective pedagogical resource in the English language classroom. For
instance, when students experience difficulty understanding English words formed through
prefixes, the language instructor can facilitate comprehension by decomposing the words into
their constituent morphological elements. Consider, for example, the word impossible. The
language instructor may first explain the base word possible, relating it to the familiar Urdu and
Arabic lexical item ¢Ss (mumkin). The language instructor can then explain that the addition of
the negative prefix im- changes the meaning of possible to impossible.Accordingly, an English
language instructor’s familiarity with the morphological, syntactic, and lexical structures of both
Urdu and Arabic can be particularly valuable in multilingual classroom contexts. Such
knowledge enables the instructors to identify relevant areas of linguistic correspondence and to
employ them as intermediary resources for explaining unfamiliar English forms. By drawing
attention to similarities and functional correspondences across the three languages, the language

instructor can promote greater awareness of morphological structure and facilitate students’
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understanding of English vocabulary in a systematic, comprehensible, and pedagogically
effective manner.

As a native speaker of Urdu and an experienced language instructor of English at the
University of Bisha, Saudi Arabia, the researcher has repeatedly observed that familiarity with
Urdu, particularly its extensive Arabic-derived lexical repertoire as well the structural patterns,
may facilitate certain dimensions of classroom teaching with Arabic-speaking students. Such
linguistic familiarity may enable language instructors to establish rapport with students, clarify
complex or unfamiliar concepts, negotiate meaning more effectively, interpret certain Arabic
expressions, and provide supplementary explanations that support students’complete
comprehension of the target language.Apart from the similar lexical items the morphological
structures of both the languages too assist the compression of the entire class. For instance, A
similar strategy can be applied to other words and expressions. For example, the concepts
expressed by informal, illegal, and absent can be related to familiar Urdu—Arabic morphological
patterns. In Urdu, students are familiar with formations such as s« »& (ghair-rasmi, informal),
AHE & (ghair-ganiing, illegal), and s<als & (ghair-hazir, absent). In these formations, <
functions as a productive negative or privative prefix. Because this morphological pattern is
already familiar to students through Urdu and Arabic, the language instructor can use it as a
point of comparison when explaining English words that express negation or absence. Such
cross-linguistic comparisons can make unfamiliar English vocabulary and the morphological
patters more comprehensible by connecting new linguistic forms with structures that students
already know. The pedagogical value, therefore, does not lie in treating Urdu or Arabic as
substitutes for English, but in strategically activating students’ existing linguistic knowledge to
facilitate the acquisition of English vocabulary and word-formation patterns. Similarly,
suffixation is a common morphological feature in both Arabic and Urdu, and several suffixal
patterns exhibit noticeable similarities between the two languages. For example, the Arabic dual
ending &= (-ayn) occurs in words such as ¢walls (walidayn), ¢wsa> (janibayn), and CnoBU
(nazirayn), all of which are familiar forms within Arabic. Urdu has also incorporated numerous

Arabic-derived words and morphological patterns, although these forms are often adapted
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according to the phonological and morphological conventions of Urdu. For instance, Arabic-
derived abstract nouns such as <wilwd) (insaniyat), < (ahmiyat), and <u i) (aksariyat) are
widely used in Urdu. The word ¢! (insan) is common to both Arabic and Urdu, while the
addition of the suffix < (-iyat) in Urdu produces the abstract noun <l (insaniyat). Similarly,
the Arabic 4xa) (ahammiyyah) corresponds to the Urdu < (ahmiyat), while 4t (akthariyyah)
corresponds to < is) (aksariyat). These examples demonstrate that Arabic-derived lexical and
morphological elements have been integrated into Urdu and, in many cases, have been adapted to
conform to Urdu's own linguistic patterns. Such similarities indicate that the relationship
between Arabic and Urdu extends beyond vocabulary to include certain morphological structures
and word-formation patterns. This linguistic affinity can be particularly valuable in English
language teaching contexts in which the students have an Arabic linguistic background and the
language instructor possesses familiarity with both Arabic and Urdu. The language instructors
can draw upon these shared or familiar linguistic patterns as an additional pedagogical resource
to clarify unfamiliar concepts, facilitate comprehension, and establish connections between
students' existing linguistic knowledge and the structures of English.

In classroom situations, language instructors may sometimes find that, despite employing
a range of established teaching methods, techniques, and strategies, certain linguistic concepts
remain difficult for students to comprehend. This may create a communicative or pedagogical
gap between the teacher's explanation and the students' understanding. Familiarity with Arabic—
Urdu lexical and morphological correspondences can help language instructors bridge this gap
by using linguistic structures that are already familiar to students as points of reference. Thus,
Arabic-Urdu linguistic affinity may function as an intermediary linguistic resource that
complements conventional English language teaching practices and contributes to more effective
classroom communication and comprehension. These sustained professional observations
constitute the pedagogical impetus for the present inquiry and have prompted a closer
examination of whether the Urdu—Arabic linguistic relationship can be strategically leveraged as
an additional resource in English language teaching. The study does not, therefore, position Urdu

as a substitute for Arabic proficiency; rather, it conceptualizes Urdu—Arabic lexical affinity as a
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potentially valuable intermediary linguistic resource that can complement established
pedagogical practices and facilitate classroom interaction, vocabulary clarification, meaning
negotiation, and students’ comprehension. More broadly, the study seeks to draw scholarly
attention to the pedagogical possibilities inherent in language instructors’ existing multilingual
repertoires. It advances the view that linguistic knowledge acquired through one language may,
under appropriate circumstances, provide useful points of connection with another language and
thereby contribute to more responsive and context-sensitive language teaching. In this respect,
the Urdu—Arabic linguistic relationship represents a potentially underexplored dimension of
multilingual pedagogy in Saudi Arabian EFL contexts and warrants further scholarly
consideration and empirical investigation.

8. Classroom Observations and Reflective Pedagogical Insights

Throughout my teaching experience, | have observed that my knowledge of Urdu has
often been a useful linguistic resource while teaching English to native Arabic-speaking students.
One aspect that has particularly attracted my attention is the presence of a large number of
Arabic-derived words in Urdu. Because these words are familiar to me as an Urdu speaker, |
have sometimes been able to recognize their Arabic counterparts and use this familiarity to
understand or clarify expressions encountered in classroom interaction.

On several occasions, this linguistic connection has helped me explain unfamiliar English
words and concepts to Arabic-speaking students. When | recognized an Arabic word through its
familiar form or meaning in Urdu, | could use that connection to establish a link between the
students’ first language, Arabic, and the English language being taught. In such situations, the
relationship between Urdu and Arabic provided an additional way of approaching meaning and
communicating with students.

These recurring classroom experiences have led me to reflect on the possible pedagogical
value of Urdu-Arabic lexical affinity. In particular, the study suggests that familiarity with
Arabic-derived vocabulary in Urdu can, in certain instructional contexts, assist learners in
interpreting the meanings of unfamiliar English lexical items and facilitate classroom

communication. Such cross-linguistic associations may enable learners to draw upon previously
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acquired linguistic knowledge when encountering new English forms. However, these
correspondences should not be regarded as an automatic mechanism for English language
acquisition. Rather, they may function as a supplementary pedagogical resource that instructors
can strategically employ to support vocabulary comprehension, meaning negotiation, and
classroom interaction in appropriate instructional contexts.

From my perspective as an English language instructor and a native speaker of Urdu,
these observations have gradually drawn my attention to the possibility that Urdu may function
as an indirect linguistic bridge between Arabic and English. This does not mean that Urdu
can replace knowledge of Arabic, nor that the two languages are structurally identical. Rather, it
suggests that the lexical relationship between Urdu and Arabic may offer an additional resource
that Urdu-speaking language instructors can draw upon when working with Arabic-speaking
students.

These observations form an important part of the motivation for the present study. They
have encouraged me to examine more closely how the linguistic relationship between Urdu and
Arabic may be understood and potentially utilized within English language teaching, particularly
in the Saudi Arabian context. The study therefore emerges not only from linguistic interest but
also from sustained classroom experience and reflection on the ways in which a language
instructor’s multilingual knowledge can contribute to communication, vocabulary clarification,
and learner comprehension.

9. The Language instructors’ familiarities of Urdu in Facilitating Classroom
Communication and Vocabulary Comprehension

In English language classrooms where Urdu-speaking language instructors instruct native
Arabic-speaking students, the language instructor’s multilingual linguistic repertoire can serve as
a valuable resource for facilitating classroom communication and supporting vocabulary
comprehension. Although the Direct Method traditionally emphasizes the exclusive use of the
target language and discourages reliance on the students’ first language, actual classroom
situations may occasionally require language instructors to draw upon additional linguistic

resources when students encounter difficulty understanding unfamiliar words, expressions, or
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concepts. In contrast, approaches such as the Grammar-Translation Method explicitly
acknowledge the pedagogical use of both the students’ first language and the target language.

The researcher’s extensive classroom experience suggests that Urdu-speaking language
instructors may sometimes experience a gap between their own understanding of an English
lexical item and their ability to communicate its precise meaning effectively to Arabic-speaking
students, particularly when the students have limited proficiency in English. In such
circumstances, although the language instructors may fully understand the meaning of a
particular word, explaining it exclusively in English may not always lead to immediate or
satisfactory comprehension. A carefully selected Arabic equivalent or explanation may therefore
provide an effective means of overcoming this difficulty and helping students grasp the intended
meaning.

Through sustained classroom interaction, the researcher has repeatedly observed that
when Arabic-speaking students encounter difficulty understanding an English word, an
appropriate explanation or clarification in Arabic can substantially facilitate their
comprehension. Such clarification allows students to establish an immediate semantic connection
between the unfamiliar English lexical item and a concept that is already familiar to them
through their first language. This can be particularly valuable in vocabulary instruction, where
accurate understanding of lexical meaning provides an essential foundation for further language
development.

Within this context, the language instructor’s knowledge of Urdu may serve as an
additional linguistic resource. Urdu contains a considerable body of Arabic-derived vocabulary,
reflecting centuries of historical, cultural, religious, and intellectual interaction between the two
languages. Consequently, Urdu-speaking language instructors may recognize Arabic lexical
forms, meanings, or semantic associations through their established counterparts in Urdu, even
without extensive formal knowledge of Arabic. This familiarity can enable the language
instructors to establish an indirect linguistic connection among Urdu, Arabic, and English,
thereby supporting the explanation of unfamiliar vocabulary and facilitating classroom

communication.
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The researcher’s classroom observations further indicate that such cross-linguistic
connections can be particularly useful when students encounter difficulties in understanding or
acquiring unfamiliar English vocabulary. Once an appropriate Arabic explanation is provided,
students may demonstrate greater confidence and a clearer understanding of the lexical item
being discussed. From this perspective, language instructors’ Urdu linguistic repertoire can
function as an indirect mediating resource, enabling them to recognize and strategically draw
upon Arabic-Urdu lexical correspondences to support English language instruction. It is
important to emphasize, however, that this perspective does not advocate the indiscriminate use
of the students’ first language, nor does it suggest that Urdu-speaking language instructors
should replace English with Arabic as the primary medium of instruction. Rather, it supports the
strategic, selective, and pedagogically motivated use of multilingual resources when explanations
in the target language alone may not adequately facilitate comprehension. Such an approach is
broadly compatible with contemporary perspectives on multilingual pedagogy and
translanguaging, which view the linguistic repertoires of both language instructors and students
as potentially valuable resources for meaning making and learning.

Accordingly, the researcher’s long-term classroom observations provide an experiential
basis for examining the pedagogical potential of Arabic—Urdu linguistic affinity in Saudi Arabian
EFL classrooms. These observations suggest that familiarity with Arabic-derived vocabulary in
Urdu may enable Urdu-speaking language instructors to clarify difficult vocabulary, negotiate
meaning, overcome occasional communication barriers, and support Arabic-speaking students’
comprehension of English. The phenomenon therefore merits further scholarly investigation as a
potentially underexplored dimension of multilingual pedagogy, cross-linguistic influence, and
vocabulary instruction in English language teaching.

Conclusion

The linguistic relationship between Arabic and Urdu represents a valuable yet
underexplored resource for English language teaching, particularly in multilingual classrooms
where Urdu-speaking instructors teach Arabic-speaking students. The historical and sustained

interaction between Arabic and Urdu has resulted not only in extensive lexical as well as
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structuralborrowing but also in the adaptation and nativization of numerous linguistic elements,
including morphological patterns, prefixes, suffixes, and word-formation processes. These
shared features create points of linguistic familiarity that can be strategically utilized to facilitate
English language learning in Saudi Arabian colleges and universities.

The overall presence of Arabic—Urdu lexical and structural correspondences may enable
instructors to establish meaningful connections between students’ existing linguistic knowledge
and unfamiliar target language system. Similarly, awareness of morphological similarities
between Arabic and Urdu can help instructors break down complex English words, explain
prefixes and suffixes, clarify meanings, and draw attention to recognizable linguistic patterns.
Such an approach may reduce students’ cognitive burden, facilitate the negotiation of meaning,
and promote greater classroom interaction and comprehension.However, Arabic—Urdu linguistic
affinity should not be viewed as a substitute for English language proficiency or for established
pedagogical approaches. Rather, it can function as an additional intermediary linguistic resource
that complements existing teaching practices in a practical room situation. Its effective use
requires instructors to recognize both the similarities and differences among Arabic, Urdu, and
English and to employ cross-linguistic connections selectively and pedagogically.

From a broader perspective, the Arabic-Urdu linguistic relationship illustrates how
students’ and instructors’ existing linguistic repertoires can function as significant pedagogical
resources in pedagogical educational programme. By systematically drawing upon lexical
correspondences, morphological affinities, and nativized linguistic features shared across Arabic
and Urdu, English language instructors can facilitate the explanation and acquisition of
unfamiliar English forms. Such cross-linguistic connections may enhance students’
comprehension, promote greater classroom engagement, and support more effective meaning-
making processes. This perspective underscores the value of a multilingual and linguistically
informed approach to English language pedagogy, particularly in educational contexts
characterized by sustained contact among Arabic, Urdu, and English.

The present study has examined Arabic—-Urdu linguistic affinity as a potential

pedagogical resource in English language teaching, with particular reference to the University of
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Bisha in Saudi Arabia. Although Arabic and Urdu are genetically unrelated languages, centuries
of sustained historical, cultural, religious, and intellectual contact have resulted in extensive
Arabic lexical influence on Urdu, as well as the incorporation and adaptation of certain Arabic-
derived morphological and structural features. These linguistic affinities constitute a potentially
valuable cross-linguistic resource for Arabic-speaking students of English. In particular,
recognition of familiar Arabic-derived lexical items and linguistic patterns embedded in Urdu
may enable the students to establish meaningful associations with unfamiliar English vocabulary,
morphological forms, and less familiar syntactic structures. By drawing upon students’ existing
multilingual repertoires, English language instructors can potentially facilitate the interpretation
of unfamiliar linguistic forms, support processes of meaning construction, and enhance entire
class engagement with English. The study therefore suggests that greater pedagogical attention to
Arabic—Urdu linguistic correspondences may contribute to a more linguistically responsive,
context-sensitive, and inclusive approach to English language teaching in multilingual Saudi
Arabian university contexts.

The study suggests that the pedagogical value of Arabic—Urdu correspondence lies not
merely in structural similarity in a broader perspective itself, but in the way such similarity can
be purposefully employed to facilitate over all comprehension of the target language. An Urdu-
speaking language instructor’s linguistic repertoire may therefore constitute an additional
classroom resource through which difficult English lexical items and other linguistic structures
can be explained and contextualized for Arabic-speaking students. However, such
correspondences must be selected carefully, as differences in pronunciation, usage, and semantic
range may sometimes produce misleading associations.

More broadly, the study supports a multilingual and linguistically responsive approach to
English language teaching in which students’ and language instructors’ existing linguistic
resources are viewed as potential assets rather than obstacles. It extends existing research on
cross-linguistic influence, vocabulary learning, grammatical structures, and translanguaging by
drawing attention to the relatively underexplored pedagogical intersection of Arabic and Urdu in

English language instruction. The study consequently argues, based on personal observations,
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that multilingual language instructors can strategically use their linguistic knowledge to create
additional pathways to learning while maintaining English as the primary target language of
instruction.

Ultimately, Arabic—Urdu linguistic affinity should be understood not simply as a
historical outcome of language contact, but as a potentially valuable pedagogical resource. In the
Saudi Arabian EFL context, its careful and purposeful use may facilitate vocabulary as well as
structural patterns in learning, strengthen comprehension, and promote greater linguistic
awareness. Further empirical research is warranted to examine the effectiveness of this approach
across different proficiency levels and instructional contexts.

The relationship between Urdu and Arabic is not a relationship of genetic descent. Urdu
is Indo-Aryan, whereas Arabic is Semitic. Their principal connection is therefore historical,
cultural and lexical. Arabic has contributed a vast number of words to Urdu, and many of these
words belong to recognizable Arabic derivational families based on consonantal roots.

The Arabic root system, particularly the triliteral root system, is one of the most
significant features distinguishing Arabic morphology from Urdu morphology. Urdu has
borrowed numerous products of Arabic derivation, but it has not adopted the complete Arabic
root-and-pattern system as a productive native morphological mechanism. This distinction
between borrowing vocabulary and borrowing a morphological system is fundamental to the
linguistic study of Arabic and Urdu. Ultimately, Urdu may be understood as a language whose
grammatical foundation is rooted in the Indo-Aryan linguistic tradition, while its vocabulary
reflects centuries of sustained interaction with Persian, Arabic, Turkish, English, and other
languages. Among these influences, the contribution of Arabic is particularly prominent in the
intellectual, religious, literary, and scholarly registers of Urdu. The depth and continuity of this
linguistic interaction make Arabic—Urdu linguistic relations a significant area of inquiry within
South Asian linguistics and the broader field of language-contact studies.Furthermore, the
linguistic affinity between Arabicand Urdu and may have important pedagogical implications for
Urdu-speaking instructors teaching English as a foreign language to Arabic-speaking students in

Saudi Arabian colleges and universities. When learners encounter persistent difficulties in
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comprehending unfamiliar English lexical, morphological, or syntactic features, instructors may
draw strategically on their knowledge of Arabic and Urdu to provide additional linguistic
support. Existing correspondences between these languages can be used to establish cross-
linguistic connections between unfamiliar English forms and linguistic patterns already familiar
to students through their multilingual repertoires. Such an approach may offer an alternative
means of clarifying complex linguistic concepts, facilitating comprehension, and enabling
students to relate new English forms to their existing linguistic knowledge.

By recognizing and appropriately drawing upon similarities, correspondences, and shared
linguistic patterns between Arabic and Urdu, instructors may be able to establish meaningful
connections between language instructors’ linguistic background and difficult aspects of the
target language. Their linguistic awareness, professional experience, and classroom observations
can therefore contribute to making certain areas of English more accessible and comprehensible.
In this respect, Arabic—Urdu linguistic affinity should not be construed as a replacement for
established methodologies of English language teaching; rather, it may be conceptualized as a
complementary linguistic resource that can be integrated into existing pedagogical practices to
support and potentially enhance the teaching and learning of English as a foreign language in the

Saudi Arabian colleges and universities.

Bibliographical References

Ahmed, A. (2022). A survey of usage of Quranic words in Urdu language: Semantic, accentual
and orthographic perspective. Bunyad, 13(1).

Ahmed, Z. (2017). The differences of semantics of common words between Arabic and Urdu
and its impact on the teaching of the Arabic language. Journal of Islamic and Religious
Studies, 2(1), 43-56. https://doi.org/10.36476/JIRS.2:1.06.2017.16

Aljasir, N. (2025). Vocabulary learning strategies among Saudi EFL language instructors: A
proficiency-level comparison using think-aloud protocols. Cogent Education, 12(1),
Article 2472480. https://doi.org/10.1080/2331186X.2025.2472480

Email: ijilljournal@gmail.com 273 WhatsApp: +91 63020 31894




A Peer-Reviewed Open Access Journal

ﬂ\‘l International Journal of Indian Languages and Literature
e ? j’

et ISSN ; 3108-2254 IMPACT FACTOR : 4.25
IJILL
Vol. 1, Issue 4 www.ijill.in July-Sept 2026

Almatrafi, B. S. (2023). Saudi EFL students’ perceptions of pedagogical translanguaging in
English medium instruction. International Journal of Language and Literary Studies, 5(4),
172-191. https://doi.org/10.36892/ijlls.v5i4.1460

Barker, M. A. R., et al. (1975). Spoken Urdu (Vols. 1-3). Ithaca, NY: Spoken Language
Services.

Batool, R., & Saleem, T. (2023). Comparative construction morphology of diminutive forms in
English and Urdu. Cogent Arts & Humanities.

Chatterji, S. K. (1942). Indo-Aryan and Hindi. Calcutta: University of Calcutta.

Creese, A., & Blackledge, A. (2010). Translanguaging in the bilingual classroom: A pedagogy
for learning and teaching? The Modern Language Journal, 94(1), 103-115.
https://doi.org/10.1111/j.1540-4781.2009.00986.x

Garcia, O., & Wei, L. (2014). Translanguaging: Language, bilingualism and education. Palgrave
Macmillan. https://doi.org/10.1057/9781137385765

Granger, S. (1993). Cognates: An aid or a barrier to successful L2 vocabulary development? ITL
- International Journal of  Applied Linguistics, 99-100, 43-56.
https://doi.org/10.1075/itl.99-100.03gra

Grierson, G. A. (1916). Linguistic Survey of India. Calcutta: Office of the Superintendent of
Government Printing.

Ihsanulhaq. (2005). Urda Arabikelisanirishte [Linguistic relations between Urdu and Arabic].
Karachi: Qirtas.

llyas, M., & Al-Shibani, M. (2019). Asymmetrical subject-verb agreement in Standard Arabic
and Urdu languages: A comparative study. International Journal of Innovation, Creativity
and Change, 7(5), 228-243.

Islam, R. A. (2012). The morphology of loanwords in Urdu: The Persian, Arabic and English
strands (Doctoral dissertation). Newcastle University, Newcastle upon Tyne.

Islam, R. A. (2015). The morphology of loanwords in Urdu: The Persian, Arabic and English

strands. Newcastle upon Tyne: Cambridge Scholars Publishing.

Email: ijilljournal@gmail.com 274 WhatsApp: +91 63020 31894




A Peer-Reviewed Open Access Journal

{ﬂ\‘l International Journal of Indian Languages and Literature
-,

ISSM : 3108-2254 IMPACT FACTOR : 4.25

e
Vol. 1, Issue 4 www.ijill.in July-Sept 2026

Jarvis, S. (2000). Methodological rigor in the study of transfer: Identifying L1 influence in the
interlanguage lexicon. Language Learning, 50(2), 245-309. https://doi.org/10.1111/0023
8333.00118

Jarvis, S., & Pavlenko, A. (2007). Crosslinguistic influence in language and cognition.

Routledge.

Kemp, L. S., & McDonald, J. L. (2021). Second language vocabulary acquisition: The effects of
semantic relatedness, form similarity, and translation direction. Language Learning,
71(3), 716-756. https://doi.org/10.1111/lang.12449

Keranawi, W. (1968). Al-Qamis al-Jadid: Urdi—"Arabi dictionary. Delhi: Maktabalsha‘at al
Qur’an.

Khan Khweshgi, M. A. (1989). Farhang-i'Amirah: Urdiizaban men musta‘mal‘Arabi, FarsT aur
Turkialfaz. Islamabad: MuqtadirahQaumi Zaban.

Khan, A. G., & Alward, M. A. (2011). Arabic loan words in Urdu: A linguistic analysis.
Limbajsi Context / Speech and Context, 3(1), 27-36.
https://doi.org/10.5281/zenod0.502047

Khan, 1. A. (2014). Lexical borrowings from Arabic and semantic change in Urdu: A cross
linguistic analysis. Hope Journal of Research, 2(3), 47-55.

Khan, M. H. (1948). Mugaddama-e-Tarikh-¢ Zaban-e Urdu. Aligarh.

---. (1966). Mugaddamat-e-Sher-o-Zaban. Lahore: Urdu Markaz.

---. (1973). Urdu ka Almiya. Shoba-e-Lisaniyat, Muslim University, Aligarh.

---. (1979). Yeh gadim Deccani Urdu ki lughat. Andhra Pradesh Sahitya Akademi, Hyderabad.

---. (1983). Igbal ki nazari-o-amalisheriyat. Igbal Institute, Kashmir University, Srinagar.

---. (1984). Urdu zaban ki tareekh ka khaka. Aligarh: Sir Syed Book Depot. Aligarh

---. (1986). Urdu lafz ka sautiyati aur tajzi-e-sautiyatimutala.

---. (1988). Urdu zaban: Tareekh, tashkeel, taqdeer.

---. (1989). Magalat-e-Masud: Lisani-o-ilmimazameen ka majmua.

---. (1990). Yusuf Husain Khan.

---. (1995). Urdu ghazal kenashtar.

Email: ijilljournal@gmail.com 275 WhatsApp: +91 63020 31894



https://doi.org/10.1111/0023
https://doi.org/10.1111/0023
https://doi.org/10.1111/0023

A Peer-Reviewed Open Access Journal

ﬂ\‘l International Journal of Indian Languages and Literature
e ? j’

et ISSN ; 3108-2254 IMPACT FACTOR : 4.25
IJILL
Vol. 1, Issue 4 www.ijill.in July-Sept 2026

---. (1997). Mazameen-e-Masud.

---. (1998). Mohammad Quli Qutub Shah.

---. (2016). The impact of native language use on second language vocabulary learning by Saudi
EFL students. English Language Teaching, 9(5), 134-140.
https://doi.org/10.5539/elt.vOn5p134

Khan, S. (2013). The sociocultural impact of Arabic loanwords on the present-day vocabulary of
Urdu. Language in India, 13(1).

Magsood, B., Saleem, T., Aziz, A, & Azam, S. (2019). Grammatical constraints on the
borrowing of nouns and wverbs in Urdu and English. SAGE Open.
https://doi.org/10.1177/2158244019853469

Matthews, D. J., & Dalvi, M. K. (1999). Teach Yourself Urdu. London: Hodder & Stoughton.

Matthews, D. J., Shackle, C., & Husain, S. (2003). Urdu Literature. Islamabad: Oxford
University Press.

Mirdehghan, M. (2010). Persian, Urdu, and Pashto: A comparative orthographic analysis.
Writing Systems Research, 2(1), 9-23. https://doi.org/10.1093/wsr/wsgq005

Mulder, E., van de Ven, M., Segers, E., & Verhoeven, L. (2019). Context, word, and student
predictors in second language vocabulary learning. Applied Psycholinguistics, 40(1),
137-166. https://doi.org/10.1017/S0142716418000504

Nadwi Azhari, M. Z. (2017). Al-Qamas al-Azhar: Urdu—Arabic dictionary. Mau Nath Bhanjan,
Uttar Pradesh: Maktaba Al-Faheem.

Nation, I. S. P. (2001). Learning vocabulary in another language. Cambridge University Press.
https://doi.org/10.1017/CB09781139524759

Otwinowska, A., & Szewczyk, J. M. (2019). The more similar the better? Factors in learning
cognates, false cognates and non-cognate words. International Journal of Bilingual
Education and Bilingualism, 22(8), 974-991.
https://doi.org/10.1080/13670050.2017.1325834

Platts, J. T. (1884a). A grammar of the Hindustani or Urdu language. London: W. H. Allen and
Co.

Email: ijilljournal@gmail.com 276 WhatsApp: +91 63020 31894




A Peer-Reviewed Open Access Journal

{ﬂ\‘l International Journal of Indian Languages and Literature
-,

ISSM : 3108-2254 IMPACT FACTOR : 4.25

e
Vol. 1, Issue 4 www.ijill.in July-Sept 2026

Platts, J. T. (1884b). A dictionary of Urdu, classical Hindi, and English. London: W. H. Allen
and Co.

Rafi, Z., &Sholla, S. (2023). Towards an Arabic—Urdu common lexicon using NLP [Preprint].
TechRxiv. https://doi.org/10.36227/techrxiv.23536284.v1

Ramasamy, M. D., &Mangrio, R. A. (2018). Adaptation of Arabic loan nouns in Urdu and
Malay: A comparative study. Journal of Indian Studies, 11(1), 92-137.
https://doi.org/10.22452/J1S.vol11n01.8

Schmidt, R. L. (1981). Dakhini Urdu: History and structure. New Delhi: Motilal Banarsidass.

---. (1999). Urdu: An essential grammar. London: Routledge.

---. (2004). Urdu. In G. Cardona & D. Jain (Eds.), The Indo-Aryan languages (pp. 286—350).
London: Routledge.

Shackle, C., & Snell, R. (1990). Hindi and Urdu since 1800: A common reader. London: SOAS.

Shatz, 1., Alexopoulou, T., & Murakami, A. (2023). Examining the potential influence of
crosslinguistic lexical similarity on word-choice transfer in L2 English. PLOS ONE,
18(2), e0281137. https://doi.org/10.1371/journal.pone.0281137

Small, G. (1895). A grammar of the Urdd or Hindastani language in its Romanized character.
Calcutta: Thacker, Spink and Co.

Stratton, J. M. (2022). Intentional and incidental vocabulary learning: The role of historical
linguistics in the second language classroom. The Modern Language Journal, 106(4),
837-857. https://doi.org/10.1111/modl.12805

Tonzar, C., Lotto, L., & Job, R. (2009). L2 vocabulary acquisition in children: Effects of learning
method and  cognate  status.  Language  Learning, 59(3), 623-646.
https://doi.org/10.1111/j.1467-9922.2009.00519.x

Web resources and references

https://www.google.com/search?g=arabic+words+used+in+urdu+in+communication+and+writi
g+etc.+&sca_esv=7815bc7e9a9f8b73&rlz=1C1GCEA enSA1142SA1142&biw=1440
bih=739&sxsrf=APpeQnuSaFyv6IRbKshJE_TI1405ThoC_NA%3A1788078874162&ei
P-qTao6bErHGI-gP502B0Q8&uact=5&sclient=gws-wiz-

Email: ijilljournal@gmail.com 277 WhatsApp: +91 63020 31894



https://doi.org/10.1111/j.1467-9922.2009.00519.x
https://www.google.com/search?q=arabic+words+used+in+urdu+in+communication+and+writi
https://www.google.com/search?q=arabic+words+used+in+urdu+in+communication+and+writi

A Peer-Reviewed Open Access Journal

{”ﬁ International Journal of Indian Languages and Literature
-,

ISSM : 3108-2254 IMPACT FACTOR : 4.25

e
Vol. 1, Issue 4 www.ijill.in July-Sept 2026

serp&fhs=ABfTbFVYMZGZf1hfvX9uKjN_G8c4uOnXx4bElpwmlInNH832a9BVCEIB2iPJNe
NderQwLP8msUKsz-
6AMXxGyuelZ9cK2mNBy21l_6WvkKSZWdegslZITv4C2ITIiG_ZhvlCUVVCFZGgo3Z3gGlp
Wh4hmaVbQHT1-5w12IVdW-6Wi-
12F108mK1Jg6aK8xb91xerMNRhHhYeKLDDB9urDhxYqUhm4-
VQ&aep=10&ntc=1&mstk=AUtExfCbMGV_VKxY5RPaE2aRIvAUdIhoaaSQZKwWPBSHwc
S6M2mZNQuj0aSP1s-DdriuvuMFUkoypX-
gTKWKUjYVEvVBS6afj3FeUWuJ1y5wPZYaMFIsINuhbXTKXcQ_oednm6qY uajFtkg7N4io
E8WIXUIJhyoiMRxetY WkiIsNwkcHLr612qglKHrQLT-
8MLk4dD75LrYohg85P3JPwheDvzyfR4VdqZvhXqf71Cz9nJC2-
druZRSjDaQJaVrMLIpH4MszKsrdk AY m3w&aioh=3&csuir=1&cs=0&atvm=2&mtid=10uTao
UNpONhbIPNnY25gQU&udm=50

Email: ijilljournal@gmail.com 278 WhatsApp: +91 63020 31894




